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I.PROGRAM OVERVIEW

The Wingate University Teacher Education Program is
designed to meet NCATE Professional Standards and the
North Carolina Standards for Approved Teacher Education
Programs. The professional education programs at Wingate
University are guided by the conceptual framework of The
Effective Facilitator of Learning. This conceptual
framework is consistent with the mission of Wingate

University and with the motto

Service. 0 Teacher Education
context of a well-rounded liberal arts education with a focus
on global perspectives and integrated with the principles of a
Christian institution.

VEFACILITATOR OF
Q?‘»C' Liberal Arts 6’)
Foundation and
‘§ Global @

Perspectives

Ethical
Grounding

Professional
Knowledge

Ethical Base

Decision
Making

Decision
Making

Behavior and
Teacher
Leadership

The Liberal Arts foundation includes courses in composition
and literature, fine arts, foreign language, social and
behavioral science, biological and physical science,
mathematics, health and physical education and global
studies. The Ethics component is comprised of courses in
religious and ethical studies as well as an emphasis of
professional ethics in foundations and methods courses and
student teaching. Professional Knowledge is gained
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through courses in psychology, foundations of education,
curriculum and instruction, and pedagogy. All professional
education courses provide Applied Teaching and Teacher
Leadership opportunities through required field experiences
and an intensive semester of student teaching. These
teaching experiences enable students to take a leadership
role to make Creative and Informed Decisions while
designing, implementing, and assessing well-defined lesson
plans. The Service component joins knowledge with action
through outreach opportunities such as those provided by the
freshman course, Gateway 101, and by student professional,
social, academic, and service organizations. Together these
components provide the framework for the student to become
an Effective Facilitator of Learning.

An Effective Facilitator of Learning is one who applies the
components to design curriculum and create an effective
learning environment guided by research and reflection. The
goals of the conceptual framework are to develop:

e A broad knowledge and understanding of the liberal
arts, including language, literature, religion, fine arts,
history, the social/behavioral sciences, world
awareness, mathematics and the natural sciences,
physical fitness and global studies.

e Moral, spiritual and ethical concerns of life and culture
in America and internationally and demonstrate the
abilities to practice these values and ethics through
thoughtful decision making.

e A broad and in-depth knowledge and understanding
of the subject area(s) to be taught.

e A knowledge and understanding of the historical and
philosophical foundations of education, curriculum
and instruction, theories of learning and
child/adolescent growth and development,
characteristics and needs of the special child,
effective teacher behaviors and methods and
techniques for instruction and evaluation to address
the diverse needs of all children.

e Enhance abilities and competencies in teacher
leadership, effective teaching behaviors and adaptive
planning, instruction and evaluation through
supervised field experiences appropriate to subject
and level of licensure.
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e And demonstrate and refine teacher leadership,
effective teaching behaviors and adaptive planning,
instruction and evaluation through a supervised
fifteen-week student teaching experience appropriate
to the level of licensure.

II. PROGRAM INTRODUCTION

Wingate University is fully accredited by the Southern
Association of Colleges and Schools, the North Carolina
Department of Public Instruction and the National Council for
Accreditation of Teacher Education.

Student teaching at Wingate University is viewed as one of
the most important experiences in the Teacher Education
Program of the Thayer School of Education. It is the
culmination of all the prior experiences encountered by the
student in the Teacher Education Program and affords the
student the opportunity to become part of a particular school
and to practice and demonstrate competence in performing
the duties of a teacher. Each student involved in student
teaching is given the opportunity to develop skills, insights
and an understanding of teaching and learning in a context of
supervised practice.

Generally, undergraduate students are enrolled in three (3)
separate 4 hour student teaching courses (parts a, b and c is
numbered according to area/level of licensure):

Student Teaching: Instruction Preparation

Student Teaching: Instructional Presentation

Student Teaching: Classroom Organization
And Management

This configuration of courses and hours allows a student to
have a more refined and more accurate assessment and
grading of his/her student teaching experience.

However, graduate students are enrolled in a three (3) to six
(6) hour practicum course. The hours are contingent upon
the degree of documented experience in the public school K-
12 classroom.

The student teaching experience at Wingate University is a
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cooperative effort involving the Student Teacher, the
Cooperating Teacher, the School Principal, the University
Supervisor and various personnel of the school system. The
student teaching experience is designed to assist the Student
Teacher with bridging the gap between the experiences of
being a student to those of a classroom teacher.

Student teaching is a multifaceted experience that includes
learning about:

e How curriculum, methods and strategies and
assessment and evaluation work together to enhance
learning;

e Communication and working with people of different
abilities, cultural backgrounds and age levels;

Making decisions;
Fulfilling responsibilities; and

e Facilitating learning.

[1l. ROLES AND RESPONSIBILITIES:
A.THE STUDENT TEACHER

During the student teaching/practicum process there are
many opportunities to practice and improve the competencies
necessary for effective teaching/learning. Accompanying
these opportunities are roles and responsibilities to the school
and to the University. Educating young people is a serious
endeavor and profession; thus, the responsibilities of the
Student Teacher are numerous and varied.

B. RESPONSIBILITIES TO THE SCHOOL
The Student Teacher is responsible for:

1. Securing from the cooperating teacher copies of
necessary course of study, textbooks, a school
handbook, seating charts, schedules, floor plans of
the building and other helpful materials during the first
week in school.

2. Carrying a full teaching load for approximately seven
(7) weeks.

a. At the elementary level, carrying a full load
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10.

11.

equivalent to the cooperating teacher.

b. At the secondary level, carrying a full load of
four (4) to five (5) classes on traditional
schedule or three (3) classes on block
schedule, preferably with no more than three
(3) preparations per day, plus participating in
non-classroom responsibilities (e.0.
homeroom, study hall, etc.).

Duplicating the cooperati

which includes arriving and leaving at the appropriate
times, preparing materials, bulletin boards, and
handouts related to instruction and grading papers
resulting from assignments, tests, or projects.
Planning work on a weekly and daily basis and
submitting the plans to the cooperating teacher and
the university supervisor if requested for approval
prior to teaching the class. The plans should be
made available to the university supervisor during
each visit.

Conferencing with the cooperating teacher AT LEAST
ONCE A WEEK to discuss strengths, weaknesses,
and suggestions for improvement.

Placing school duties and responsibilities ahead of
personal wishes and willingly accepting all duties
assigned.

Striving to exemplify the attitudes and actions
expected of a teacher rather than those
characterizing a student.

Conforming to school regulations and policies and to
local standards of behavior.

Reporting to all school appointments and duties
on_schedule, attending faculty meetings, PTO
meetings, WORKDAYS, and any other functions
that the Cooperating Teacher is expected to
attend.

Safeguarding all personal and confidential information
concerning students and using it only for professional
purposes i remembering that much damage can be
done to students as a result of inappropriate sharing
of information.

Refraining from making unfavorable remarks about
the students, the cooperating teacher, the school,
staff, or community.

8
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12.

13.

14,

15.

16.
17.

18.

19.
20.

Following the rules of basic courtesy toward school
administrators, teachers, students, staff, and
members of the community. (i.e. Calling the school if
you are to be late, seeking permission to leave early,
etc.)

Dressing appropriately and in keeping with faculty
and University standards.

Endeavoring continuously to discover and correct
shortcoming- remembering that student teaching is a
growing and learning experience.

Attending and taking an active part in the
extracurricular activities of the school.

Avoiding all partiality and favoritism towards students.
Developing the habit of reading at least one
professional journal per week.

Notifying the cooperating teacher, the school principal
or appropriate school administrator, and the university
supervisor of all absences.

Making up absences in excess of three (3) days.
Getting approval from the university supervisor AND
the cooperating teacher for all absences other than
those due to emergency and/or illness.

C. RESPONSIBILITIES TO THE UNIVERSITY

The student teacher is responsible for:

1.

Submitting a weekly teaching schedule to the
university supervisor BY_ _FRIDAY OF THE
PRECEDING WEEK.

Notifying the university supervisor of all absences.
Obtaining approval from the university supervisor for
all absences.

Attending all university seminars and other functions
assigned by the university supervisor.

Compiling a fi btebooko which contains all lesson
plans, resources, teaching materials, notes from
conferences, artifacts, and other items as needed or
specified. The fi Ntebookoshould be brought to class
daily for perusal by the cooperating teacher and
university supervisor. Artifacts will be gleaned from
this i Ntebookdfor the i Pr o f e s artfolmathaat is
submitted at the end of the student teaching
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practicum experience.

6. Continuing to prepareoathfhBtofes

includes, in addition to the usual artifacts of teaching,
evidence of how the student teacher has met the
Professional Teaching Standards, the INTASC
standards and the technology standards. The
i Pr of e Partfolomawvalllbe evaluated by the dean,
university supervisor, and teachers from the public
school system.

7. Being available for conferences with the cooperating
teacher and the university supervisor.

The fACompetencies and | ndi cat Guidslines
and Competencies for Approved Teacher Education Programs from the North
Carolina Department of Public Instruction contains a complete description of
expectations for student teachers.

D. THE COOPERATING TEACHER

The cooperating teacher plays a vital role in the student
teaching experience. Without the cooperation and guidance
of the cooperating teacher, the student teacher will gain very
little from the student teaching experience. To facilitate a
successful student teaching experience, the responsibilities of
the cooperating teacher are as follows:
1. Providing orientation to the specific opportunities
offered and responsibilities required by the field
experience assignment, including knowledge about:

a. t he school 6s p ol and
philosophy,

b. the organization and administration of the
instructional program, and

C. the specific pupils with whom the student

teacher will work.

2. Insuring that the student teacher experiences a varied
involvement commensurate with his/her ability and
training, the nature of the assignment, the resources
of the situation, and the welfare of students in the
school.

3. Demonstrating a high quality of planning,
organization, methodology and professionalism.

4. Promoting the professional growth of the student
teacher through encouragement, understanding,
counsel, and suggestion. Teacher should also
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delegate teaching responsibilities and continuously
evaluate the teaching activities of the student teacher.
Helping the student teacher develop a professional
attitude toward all roles of the teacher.

Helping the student teacher maintain a wholesome
self-image, fully aware of his/her strengths and
weaknesses, observing and reviewing the strengths
and weaknesses of the student teacher and
encouraging the student teacher to develop his/her
own style of teaching.

Developing a good working relationship with the
student teacher.

Demonstrating procedures and methods to increase
skill in teaching and to show the many roles of the
teacher.

Planning carefully for the gradual growth of the
student teacher by the following activities:

During the first week of student teaching:

e Outline the dates and subjects/classes to be
assumed during the first three weeks of
student teaching.

e Specifically determine the topics/units that
the student teacher will begin teaching, any
specific requirements or expectations of
those lessons and the due dates for
submission of unit/lesson plans for review
and approval prior to the implementation of
these first teaching assignments.

e Outline the tentative dates and
subjects/classes to be released during the
week before the last week of student
teaching.

e Review the specific rules, procedures and
policies of the specific classroom and school.

e Give and review a time framework of the
school day with times noted when specific
tasks must be done.

e Establish a procedure for review and
approval of unit and daily lesson plans,
including time for any redesign and/or
modification prior to teaching the lessons.

e Establish a time each week for conferencing
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10. Helping
constructive approaches to student discipline.

Helping the student teacher recognize evaluation as
critical to professional growth and improvement.
Conducting, in conjunction with the university
supervisor, a mid-experience evaluation, and a final
evaluation of the student teacher.

11.

12.

and reviewing the progress made by the
student teacher.
Make the student aware of resources and
equipment available within the school as well
as other community and central office
resources that may be available.
Holding weekly conferences with the
student teacher for:
Discussing specific strengths, weak-nesses,
and progress made since the previous
weekds conference.
Discussing specific areas that need
improvement.
Giving specific suggestions for improvement.
Assisting with planning of lessons.
Observing formally at least two (2)
teaching situations (lessons/classes) a
week.
Assuring that objectives are appropriate to
the content, state standards and to the needs
and interests of the students.
Assuring that instructional activities are
appropriate  for achieving the lesson
objectives and for meeting the needs of the
students, while being open to different and
new activities planned by the student teacher.
Assuring that the sequence of the plan is
appropriate to the concreteness/ abstraction
and simplicity/complexity of the content and
to the maintenance of a well-managed
classroom.
Assuring that evaluation techniques are
varied and appropriate to the content and to
the abilities of the students.
Assisting in determining the appropriate time
frame for the unit/lesson.

the student teacher develop positive,
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13. Helping the student teacher to gain confidence in
teacher-parent conferences by providing for student
participation in such conferences.

14. Orienting the student teacher to school routine by
explaining and providing help in the full use of the
media center and its holdings and by providing help
with the process of completing and maintaining the
school register and other records.

15. Keeping the university supervisor abreast of the
student6 s performance and contac
supervisor immediately if concerns arise.

16. Assisting the student teacher in scheduling
appropriate observations for the final week of student
teaching.

E. THE UNIVERSITY SUPERVISOR

The university supervisor is primarily responsible for
coordinating the resources of the University and the
cooperating public school. He/she is responsible for the
overall evaluation and documentation of the student teaching
experience and for the course credits that the student
receives.

The university supervisor is responsible for the following:

1. Cooperating with the dean to develop an
understanding between public school administrators
and personnel and university staff members that will
facilitate mutual understanding of important policies
and procedures.

2. Cooperating with the dean and the school system in
completing student teacher assignments and in
planning for orientation of the student teachers and
the cooperating school personnel.

3. Providing guidance to individual student teachers
concerning professional issues including the
development of the Professional Portfolio as well as
personal issues when appropriate.

4. Helping to guide the student teacher in interpreting
experiences in light of sound educational theory and
practice.

5. Assisting the student teacher in locating and

13



accessing  professional resources such as
handbooks, guides, periodicals, videotapes, etc.

6. Visiting the school, observing the student teacher,
conferring with the student teacher and cooperating
teacher, and maintaining a record to aid in directing
and evaluating the progress of the student teacher.

7. Observing at least five teaching situations/ classes for
each student teacher and completing the duties listed
below:

a Completing a fAStudent Teach
form for each observation.

b. Reviewing the i Bbcess Portfolio.o

c. Conferencing with the student teacher to
review the formal assessment of his/her
teaching.

d. Giving the student teacher specific
suggestions for growth and improvement.

8. Conducting a mid-experience evaluation by:

a Completing a ASummative Stu
form and dispositions rating instruction.

b. Having the cooperating teacher complete a
iSummati ve Student Teacher
form.

c. Conducting a formal conference with the
student teacher and cooperating teacher to
discuss the three different assessments,
noting similarities and differences.

9. Conducting a final exit evaluation by:

a Completing a fAO0OSummative Stuc
form and Dispositions Rating Instrument.
b. Having the cooperating teacher complete a
iSummati ve Student Teacher Eveze
c. Comparing with the cooperating teacher the two
evaluations and the tentative grade and noting
any differences of opinion.
d. Conducting a formal conference with the student

teacher, during which time the exit evaluation

form is completely reviewed and discussed and a

tentative grade is given to the student teacher.

10. Assigning a final grade for each of the three
components of student teaching or practicum hours.
(Refer to Rubric.)

11. Keeping the dean aware of the progress/non-

14




progress of each student teacher and formally
documenting any problems.

F. THE SCHOOL PRINCIPAL

The school principal is a very important part of the
student teaching experience.

Suggested responsibilities are:

1. Assisting in the selection of competent and qualified
cooperating teachers and in the placement and
scheduling of student teachers.

2. Articulate to the community the purpose of the
student teaching program.

3. Preparing the cooperating teacher for the student
teacher, i.e. informing him/her of the student
teacherds name and umikhedbyng i n
the University.

4. Aiding in the orientation of student teachers to the
school, community, and general operation of the
school.

5. Making administrative provision for adequate
conferences between the cooperating teacher and
the student teacher and participating in conferences
when desirable.

6. Observing the student teacher, checking periodically
with the cooperating teacher and/or the university
supervisor to assess the experience and conducting a
formal evaluation of the student teacher using the
ATPOAI and Di spositi mens forRati ng
realizing that the student teacher is not comparable to
a teacher with experience.

7. Conducting a follow-up conference with the student
teacher regarding the evaluation.

8. Providing the student teacher with professional
support as needed in disciplinary situations and/or
parental conference experiences.

9. Providing the student teacher an opportunity to
participate in staff meetings, extracurricular activities,
and school planning.

10. Working closely with university supervisors to assure
that the experience of the student teacher is
meaningful and also beneficial to the pupils.

15



11. Providing a substitute teacher if the cooperating
teacher is absent.

1. TIME TABLES
TIME TABLE FOR STUDENT TEACHING

Undergraduate student teaching is a full semester experience
and carries nine (9) hours of credit plus three (3) hours for
student teaching seminar for a total of 12 semester hours.
Graduate practicum is a full semester experience of three (3)
to six (6) credit hours. It normally begins during the first week
of university classes and may extend through the last day of
the University semester exams. If necessary due to
absences or unsatisfactory progress, a student may be
required to extend his/her student teaching experiences.
During the semester of student teaching, the
student teacher observes the holidays of the school
system, not those of the university.

The time frames on the following pages outline the student
teaching experiences for:

1. the regular 15-week experience;

2. the 15-week experience for PE, music, art, or

reading involving two placements; and

3. the 10-week experience.
The pace at which the student teacher will assume
responsibility of teaching duties will vary according to the
student teacher, the cooperating teacher and the teaching
situation; however, a copy of the schedule should be
submitted to the university supervisor for approval before the
process begins.

1. Observation (Begdinning of Semester)
The period of observation at the beginning of the
student teaching experience is a time during
which the student teacher will become familiar
with: the school, the classroom, the curriculum,
the students, the rules, routines and procedures
associated with the assignment as well as the
duties, responsibilities, and expectations of the
cooperating teacher.

2. Assumption of Teaching Duties:
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The student teacher should generally begin
assuming teaching duties on or before the third
week of the semester. Before the student
teacher assumes any teaching responsibilities,
the student teacher and cooperating teacher are
expected to jointly formulate a sequence outlining
the assumption of duties. It is suggested that the
first duties assumed are those that the student
teacher deems as comfortable, competent and
successful. Small group work, routine review, or
mini-lessons are appropriate starting points.
Gradual increase of duties should occur for about
four (4) weeks with an additional subject and/or
group or class assumed weekly until the student
teacher has assumed the full load of teaching
duties.

For combination classes, it is expected that the
student teacher will assume the teaching duties
of both classes, alternately and/or jointly
depending on subject and grouping.

3. Eull Responsibility of Teaching Duties
For a minimum of seven (7) weeks a student may
be required to teach full time for longer than
seven (7) weeks if progress is unsatisfactory.

STUDENT TEACHING: Elementary

The student teacher in the primary or elementary grades is
expected to carry a full teaching load equivalent to the
cooperating teacher. This load includes the necessary class
routines.

The student teacher will:

Do all planning (with the approval of the cooperating
teacher).

Execute all plans.

Maintain discipline.

Plan for the Teacher Assistant, and other
professionals, if possible, plan as if the teaching
assistant is not available for one week.

Participate in non-classroom responsibilities. (i.e. bus

17



duty, lunchroom duty, work days and appropriate staff
development, etc.)

e Reflect upon the degree of success of each lesson
and record reflectionsint h e fés$lanal Portfolio.0

STUDENT TEACHING: Secondary

The student teacher at the middle or high school level is
expected to assume the teaching duties for four (4) or five (5)
classes (or for three (3) classes if classes are based on block
scheduling), preferable with not more than three (3)
preparations per day.

The student teacher will:

e Do all planning (with the approval of the cooperating
teacher).

e Execute all plans.

e Maintain discipline.

e Participate in non-classroom responsibilities such as
homeroom or study hall, workdays and appropriate
staff development.

e Reflect upon the degree of success of each lesson
and record r ef |fessianal Portfslio.ion

e Plan collaboratively with other professionals and
paraprofessionals in the classroom as appropriate.

Role of the Cooperating Teacher:

It is strongly urged that the cooperating teacher be out of the
classroom for increasing periods once the student teacher
has assumed full responsibility of teaching duties. (This may
vary according to policies of the placement school and liability
agreements.)

By the half-way point of the period of full responsibility, the
cooperating teacher should be in the classroom only for
specific observations, unless there are extenuating
circumstances requiring his/her presence. It is expected that
the cooperating teacher periodically observe the student
teacher in as many classes and/or teaching situations as
possible. It is expected that the cooperating teacher would
periodically observe the student teacher in as many classes
and/or teaching situations as possible.

18



After the student teacher has been responsible for all
teaching duties for a minimum of seven (7) weeks, gradual
release of teaching duties should begln Complete release
should not oceur before the ninth (9™ week (ten week
placement) or 14™ week (15 week placement) of student
teaching. Itis suggested that the student teacher release first
those duties which were assumed first. Preferably, the
student teacher should have no teaching duties during the
last week of the placement.

The student teacher should be given the last week (week 10
or week 15) for observation. During the week, the student
teacher is to do some observing in grades for which he/she is
to be licensed but different from that which he/she has taught.
Included in the observations should be ability levels different
from those in the classes to which he/she was assigned and
special programs such as Chapter | Reading and/or Math
labs, gifted, learning disabled and educable mentally
handicapped. During the period of observations, the student
teacherés cooperating teacher st
student teachers to where and at what times, the student
teacher is observing. During the observation week, any time
during a normal school day when the student teacher is not
observing, he/she should be in the classroom where he/she is
student teaching. Under no circumstances is the week of
observation a time for non-instructional or non-professional
matters. Any exceptions to this policy must be approved, in
advance, by the cooperating teacher and the university
supervisor.
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TIME LINE FOR SINGLE PLACEMENT
STUDENT TEACHING

Week 1:

Week 2:

Mid Week 2 - Mid Week 6:

Mid Week 517 Week 13:

Mid Week 7 1 Midweek 9:

Mid Week 12 7 Week 14:

Week 15:

Registration, ST Orientation,
School Visit

Classroom Observations and
Assuming Some Teaching
Responsibilities

Gradually Assume Teaching
Responsibilities

Teaching Full Load (7-8
Week Period)

Mid Experience Evaluation

Gradually Release Teaching
Responsibilities

Observation/Final Evaluation
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TIME LINE FOR DOUBLE PLACEMENT
STUDENT TEACHING

Week 1:

Mid Week 2 - Midweek 3:

Mid Week 27 Mid Week 10:

Week 2:

Mid Week 31 Mid Week 8:

Mid Week 47 Mid Week 6:

Week 7717 Mid Week 10:

Mid Week 917 Mid Week 14:

Mid Week 91 Mid Week 14:

Mid Week 117 Week 13:

Mid Week 117 Mid Week 13:

Registration, ST Orientation,
School Visit.

Gradually Assume Teaching
Responsibilities

10 Week Experience
Classroom Observations
Teaching Full Load
Mid-Experience Evaluation

Gradually Release Teaching
Responsibilities

Transition
4 Week Experience
Teaching Full Load

Mid Experience Evaluation

Week 14: Gradually Release Teaching
Responsibilities
Week 15: Observations/Final
Evaluation
TIME LINE
FOR

10-WEEK STUDENT TEACHING
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Week 1: Registration, ST Orientation,
School Visit

Mid Week 17 Week 3: Classroom Observations,
Gradually Assume Teaching
Responsibilities

Week 4: First Full Week Student
Teaching

Mid Week 47 Week 10: Teaching Full Load

Mid Week 6 - Week 8: Mid Experience Evaluation

Week 9: Formal Observation

Week 10: Final Evaluation

V. EXPECTATIONS DURING THE STUDENT
TEACHING EXPERIENCE

During the student teaching experience, there are additional

expectations: weekly conferences, unit planning, university

seminars including the Mmotebookd and t h e iProfession
Portfolio,0discipline, and professionalism.

WEEKLY CONFERENCES:

The cooperating teacher will meet weekly with the student
teacher to discuss future plans and to evaluate past
performance. Early conferences might include:

1. Questions and comments that the student teacher
might have regarding observation experience.

2. Discussion of pertinent items of school policy and
future events.

3. Questions concerning behavior and discipline of
certain students and discussion of the particular
classroom management system.

Before and during the weeks that the student teacher is
teaching, conferences should include the following:
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1. Presentation and discussion of lesson plans for the
week. This includes dialogue on what to teach, how
to teach it, what materials are appropriate and where
these materials may be found. The time frame and
any problems regarding the progress of lesson
planning.

2. Discussion regarding the execution of lessons,
including strengths, areas needing improvement and
suggestions for improvement, derived directly from
specific observations by the cooperating teacher.

3. Discussion of the execution of the classroom
management system, including strengths, areas
needing improvement and suggestions for
improvement, derived directly from specific
observations by the cooperating teacher. The student
teacher is strongly encouraged to keep notes on
these conferences.

4. Discussion of results of formal observations using
data from the student teaching evaluation form.

LONG-TERM AND UNIT PLANNING

The student teacher is expected to plan for all duties to which
he/she has been assigned or that he/she has assumed. This
includes day-to-day and long-term plans. Upon assumption of
a full load, he or she will plan by unit rather than on a day to
day basis. One exemplary unit will be placed in the
fiProfessional Portfolio.0

LESSON PLANS

Lesson plans (individual or within units) must be approved
by the cooperating teacher prior to implementation. Any
modifications suggested by the cooperating teacher should
occur before the lesson is taught i not during or after the
presentation. Lesson plans will ordinarily include the
following components (some modifications may be necessary
for lesson plans in special areas such as physical education
classes).

1. Objectives/goals
2. Materials
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3. Procedure
a Focus and Review
b. Statement of objectives
C. Teacher input
d Guided practice
e. Independent practice
f. Closure
4. Evaluation (degree to which objectives were met)

It is expected that every lesson will have, in the procedure
section, parts a, b, and f. The sequence and frequency of
parts c, d, and e will depend on the objective(s), topic/subject
and activities.

UNIVERSITY SEMINARS:

Throughout the student teaching experience, there are
scheduled seminars for the purpose of providing additional
information on the teaching process and professional issues.
The student teacher is expected to attend and participate in
all seminars.

PROFESSIONAL PORTFOLIO:

The student teacher will continue to prepare afiPr of essi onal

Portfoliod  w hwillcbe turned in at the end of the student
teaching semester and should be available for potential
employers. A portfolio is a collection of evidence to
demonstrate knowledge and/or performance skills in specified
areas.

Types of evidence:

1. Artifacts T student so wor k, i n
games, transparencies, lessons, tests, and unit plans.

2. Reproductions T audio and/or videotape and
photographs of teaching, learning centers, bulletin
boards, etc.

3. Attestations 1 University supervisor evaluations,

supervising  teacher  evaluations, letters of
recommendation, conference notes, notes from
parents and/or students, annotated lists of tests and
annotated lists of materials and sources used.
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4. Constructions 7 philosophy, self evaluation, personal
goals, personal communication style analysis,
papers, presentations, and articles.

5. Resume.

6. Journal critiques and reflections.

7. Classroom and management system profile.

V. DISCIPLINE:

Most educators agree that the best discipline is the least
drastic discipline as long as it is effective. Moreover, by
careful planning and good organization, misbehavior by
students can be kept to a minimum.

With advice and assistance from the cooperating teacher, the
student teacher is responsible for maintaining discipline
among the students with whom he/she is working. It is
imperative that the cooperating teacher explicitly explain the
classroom management system that he or she uses. This
discussion should include children with specific inappropriate
behaviors and suggested alternative strategies the student
teacher may utilize.

In matters of discipline, the student teacher may only take
actions as delegated by the principal and/or cooperating
teacher. STUDENT TEACHERS MAY NOT USE ANY
FORM OF CORPORAL PUNISHMENT nor should they
threaten the use of corporal punishment. The student teacher
is expected to execute a classroom management system that
is fair to all students.

VI. PROFESSIONALISM:

The student teacherisnota t eacher 6s There
should be a mutual sharing of professional and non-
professional responsibilities between the cooperating teacher
and the student teacher. Under no circumstances is the
student teacher to perform non-professional duties other than
those ordinarily assigned to his/her cooperating teacher.

VII. EVALUATION OF THE STUDENT
TEACHER

25
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During the student teaching experience, the student teacher
will be evaluated informally and formally. Both types of
evaluation contribute to the determination of the success of
the student teaching experience and the grade(s) that will be
given:

1. Regular observations/evaluations by the cooperating
teacher

In addition the cooperating teacher is responsible for
observing and formally evaluating two (2) teaching
situations each week. These two (2) observations
may be made the same day or on different days and
may be for two different subjects/classes or for the
same subject/class, depending on the strengths and
weaknesses of the student teacher.

Thetd8ent Teaching Evaluationo
for the two (2) formal observations by the cooperating

teacher who will conference with the student teacher

to discuss growth, strengths, areas needing
improvement and suggestions for improvement.

2. Periodic observations/evaluations by the university
supervisor

The university supervisor is responsible for observing
and evaluating the student teacher at least five (5)
times using the A @ident Teachers Evaluation Formo
during the student teaching experience.

As soon as possible following the observation, the
university supervisor will meet with the student
teacher to discuss the evaluation. Preferably, the
conference should occur the same day of the
observation; however, the conference may occur on
campus the following day.

3. A mid-experience evaluation by the student teacher,
the cooperating teacher, and the university supervisor

The student teacher, cooperating teacher, and
university supervisor will each evaluate the student
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teacher usi ng t he fiStudent Teac
Formd and the ADiIi sposiBothons R
supervisors will conference together with the student

teacher to review and discuss the Mid-Experience
Evaluation. Suggestions for improvement will be

outlined and tentative grades for performance at the

mid-point will be given. These grades will serve as
benchmarks.

4. A final evaluation by the cooperating teacher and the
university supervisor with input of the principal if
needed will be done

The final evaluation is conducted during the 9" or 14"
week (pending placement timetable) of the student
teaching experience. The cooperating teacher and
the university supervisor will evaluate the student
teacher independently usi ng the AStudent
Eval uat i oand themrconipare evaluations.
Both supervisors will conference together and

compl et e a s umml at iRatng ADi
| nst r uwiike the siudent teacher to review and
discuss the final evaluation. The university

supervisor will complete a summative teacher
evaluation form. This will be used to determine the
final grade for the experience for instructional
preparation, instructional presentation, and classroom
organization and management. The university
supervisor makes the final decision on the course
grade based on an established rubric.

VIlIl. SUCCESSFUL COMPLETION OF
STUDENT TEACHING

For successful completion of the student teaching experience,
the student teacher must meet certain requirements and
expectations. These requirements are:

1. Participation in the student teacher orientation and
the University semester.

2. Completion of the required i Ffessional Portfolio.0

3. Completion of time requirements of student teaching
experience in the classroom teaching placement
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including making up absences in excess of three.

4. Satisfactory performance (gr ade of fi Cas
documented by the seminar instructor, the
cooperating teacher, and the university supervisor in
each of the components of the student teaching
experience.

or abo

5. Submi ssi on of thengi SEudkeoat iToene

Form from the cooperating teacher and university
supervisor.

To be recommended for licensure, a student teacher must
receive a gr ade not | ower
components of student teaching and receive a positive
recommendation from the cooperating teacher.

To be granted a teaching license, the student teacher must
complete and submit a licensure application, obtain
satisfactory score(s) on the Praxis Il if required for their
licensure area prior to submitting licensure application, and
submit a $55 check made payable to NCDPI Licensure
Division. The licensure application process will take place at
the conclusion of the semester. All licensure paperwork is
submitted to the Dean of Thayer School of Education.

IX. OTHER UNIVERSITY POLICIES IN
STUDENT TEACHING

Transportation:

Student teachers are responsible for providing their own
transportation to and from their assigned schools.

Honor Policy:

Student teacher s ar e expected t

(0]

t han

i

uphol

University Honor Coded s et forth in the Wi

Student Handbook. This includes abiding by the terms set
forth by the Teacher Education Committee regarding
employment or activities.

lliness and Other Emergencies:

At the beginning of the semester, the student teacher must
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ascertain the policy for natification, preferably that of the
particular school or school system. The student teacher
should notify the cooperating teacher and or/principal and the
university supervisor as soon as possible regarding illness or
other emergencies.

Attendance and Extended Absence:

The student teaching experience is of such a nature that
there are no advanced excused absences provided in the
course. In cases of extended illness, the number of days of
absences exceeding three must be made up before the
student can be issued credit for the student teaching
experience.

Activities for the Student Teacher:

Student teaching is a full-time commitment; therefore, a
student should have no other major obligations during this
period. Student may not participate in university athletics or
cheerleading during the student teaching period.

Employment during Student Teaching:

Because of the nature and responsibilities related to student
teaching, a student is expected not to work (full- time or part-
time) during student teaching. Any appeal to this policy
regarding work must be made in writing to the Teacher
Education Committee and submitted with the application for
student teaching. Requests received after the date cited in
the university calendar for the particular semester will not be
considered. A student who makes such an appeal must be
able to demonstrate in writing that failure to work during
student teaching will create financial and/or other hardships
and must be willing to appear before the Teacher Education
Committee, if necessary, to answer any questions related to
the appeal. The dean will take the appeal to the Teacher
Education Committee for consideration and action. The
prospective student teacher will be notified accordingly.

Substitute Teaching by Student Teachers:
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No student teacher is allowed to substitute teach for his/her
cooperating teacher or another teacher during the entire
period of student teaching. If the cooperating teacher is
absent, a substitute will be hired by the school system; the
student teacher will continue to execute all assumed
responsibilities for the student teaching experience.
Violations of the terms specified by the Teacher Education
Committee may result in an honor code violation.

X. REMOVAL FROM THE STUDENT
TEACHING EXPERIENCE:

I n t he event t hat t he s t amdlog n t

behavior warrant a change in or removal from the student
t e a c hpacement, the university supervisor will notify the
dean, who will gather all facts to make a determination for a
second placement or termination of the student teaching
experience. A conference will then be scheduled with the
student teacher and the university supervisor to discuss the
decision. All efforts will be made to resolve the situation to the
satisfaction of both the university and the school.

Possible changes in the initial field placement are:

1. Removal from initial placement and placement with
another teacher or in another school;

2. Placement in a situation related to education, but not
teaching;

3. Withdrawal from the university or from student
teaching with return at a later date;

4. Termination of the student teaching experience with a
failing grade.

In the event of change two or four, the student will receive a

grade no higher than a ACo0 and

licensure.

Withdrawal from Student Teaching:

A student wishing to withdraw from student teaching will
follow the procedure for withdrawing from any other university
course as outlined in the university catalog, but must consult
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with his/her university supervisor and the dean.
XI. EXITING AND LICENSURE

The intent and purpose of the Wingate University Teacher
Education Program is to prepare competent, effective
teachers for the public schools. Successful exiting of the
program allows for the student to be recommended by this
institution for licensure to teach in the public schools of North
Caroalina.

The final evaluation of the student teaching experience
serves as the exit evaluation. This evaluation is documented
and is part of the criteria for exiting the program. The Exit
Evaluation and criteria are clearly defined and follow:

1. The student must maintain a CGPA of 2.5

2. The student must meet the minimum score
requirements of the PRAXIS Il test(s) if required for
the licensure area.

3. The student must demonstrate competence in
teaching during the student teaching experience.

4, The student mu st earn not

part (a, b, ¢) of student teaching and ED 400 and
exhibit a satisfactory level of performance as
documented by the cooperating teacher, the
university supervisor, and the school system
superintendent.

5. The student must meet all university requirements for
graduation including taking the required PRAXIS II
tests and meeting exit exam requirements.

6. The student must demonstrate personal, cognitive
and affective growth during the student teaching
experience.

These criteria function to assure that the student has acquired
and demonstrated competencies required for the level and
area of licensure. Students will be recommended for
licensure providing the following requirements are met:
1. Successful Student Teacher Experiences verified by
all parties.
2. Successful completion of the specific Teacher
Education Program as verified by the dean.
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3. Successful completion of all graduation requirements
as verified by the registrar.

4. Minimum score on REQUIRED PRAXIS specialty
area tests.

5. Documentation of conferences, one at point of
admission to the Teacher Education Program, one at
application to student teach, and one at point of
completion of program.

6. Final approval by the dean for recommendation for
licensure.

Students who fail to meet any of these requirements will
receive from the dean a letter indicating the reason(s)
licensure cannot be recommended. These requirements
must be completed within five (5) years from the initial
expected date of graduation. At the conclusion of the five
year grace period, additional requirements may be assigned.
When all requirements have been met, the dean will submit
all necessary papers to the Licensure Section of the North
Carolina Department of Public Instruction.

Students must complete and submit a licensure application,
provide a coy of praxis Il scores (if applicable), and include a
$55 check made out to NCDPI Licensure Division. The dean
will complete verification of program completion.

The university supervisor, cooperating teacher, and principal
will complete student teaching verification at the conclusion of
the placement. All documents will be submitted to NCDPI by
the dean.

XIl. MAT PROGRAM COMPLETION AND PLACEMENT
GUIDELINES

Education 595 is a student teaching practicum experience
that is designed to provide graduate students who have
minimal to moderate teaching experiences but do not hold a
teaching license. The student teaching practicum is a state
requirement for initial teaching licensure in North Carolina.
The student teaching practicum is a 7 to 15 weeks experience
in an accredited public school classroom. A student teaching
practicum experience in a private school classroom must be
approved by the Dean based on the following criteria: the
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private school must be regionally accredited by SACS, the
cooperating teacher/mentor must hold a valid North Carolina
teaching license in elementary education, and approval must
be granted by the Teacher Education Committee.

Students must complete an Application for Practicum
Placement no later than the published deadline for application
during the semester prior to the placement. Applications may
be downloaded from the Wingate University website by
selecting the Thayer School of Education forms. Prerequisite:
Completion of all program course requirements prior to
starting the student teaching practicum experience. This
includes co-requisites and the content project.

Deadlines for student teaching practicum placement
applications are February 15th for fall placements and
October 1st for spring placements.

1) Students are required to complete a Professional
Portfolio during the practicum experience. The
Professional Teacher Preparation Portfolio does not
replace the Program Portfolio (Education 597). The
professional teacher education portfolio is the
culminating product for the student teaching
practicum experience. The requirements are the
same as for the under-graduate professional portfolio.
It must be submitted to the supervisor of the
practicum and the dean of the Thayer School
Education by December 2 for fall placements and
May 1 for spring placements. The Teacher
Preparation Portfolio is a component of practicum
grade.

2) The length of the practicum (7-15 weeks), intensity of
supervision, and number of credit hours (3-6 hours)
are based on documented state approved teaching
experiences. Students who request a 7 week
placement must have at least two years of experience
in the public school classroom or a lateral entry
position. Students who request a 10 week placement
must have at least one year of experience in the
public school classroom or documented
exceptionalities in teacher education as observed by
university supervisor and cooperating teacher/mentor.
A 15 week student teaching practicum is reserved for
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students having no documented teaching experience.

Additional Fees:
Student Teaching Practicum Fee (MAT only) $305
Licensure Application Fee (determined by NCDPI) $ 55

Application for Licensure:

After the completion of all program requirements and
obtaining satisfactory Praxis Il scores in the designated
licensure area(s), students must complete a licensure
application (NCDPI Form A) and submit a $55 check or
money order made out to NCDPI Licensure Division and copy
of the Praxis Il score sheet indicating a passing score in the
licensure area(s). The licensure application with the required
documents must be mailed to the dean of the Thayer School
of Education: Dr. Sarah Harrison-Burns, Wingate University,
Campus Box 3065, Wingate, NC 28174.

Application Deadlines: December 1 for Fall Completers
May 1 for Spring Completers
August 1 for Summer Completers
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APPENDIX A

COMPETENCIES AND INDICATORS FOR STUDENT

1.0

2.0

3.0

4.0

5.0

TEACHERS

The student teacher demonstrates an open and
flexible teaching personality by:

11
1.2

1.3

1.4
15

The

Consistently maintaining a fair and friendly attitude

Displaying ability to accept
helping him/her from that point
Accepting pupil sb responses

st ud e n ttiend in g nor-defensive manner
Exhibiting a positive self-image

Individualizing instruction to the extent possible in
a classroom situation

student teacher demonstrates an appropriate

understanding of teaching-learning situations by:

21
2.2

2.3

2.4

25

Adapting the material to the level of the learners
Setting attainable goals for all students and for the
teacher

Presenting materials at proper level of
concreteness-abstraction

Diagnosing pupil achievement and prescribing
appropriate learning activities and materials based
upon the diagnosis

Setting reasonable, measurable objectives and
evaluating outcomes

The student teacher demonstrates suitable concern for
personal health and vitality by:

3.1

3.2
3.3

Arriving at school punctually, alert, and #Ar eady
goo each day

Being consistently prompt and in attendance

Discharging teaching and related responsibilities
promptly and efficiently

The student teacher demonstrates effective speaking and
listening skills by:

4.1
4.2
4.3
4.4
4.5

Pronouncing words clearly and distinctly.

Using an adequate and appropriate vocabulary.
Using the voice to set a variety of moods

Using Standard English

Speaking on the grammatical level appropriate to
the situation

The student teacher demonstrates the ability to work
cooperatively with other staff members by:

51
5.2
5.3

54

Listening rather than talking at appropriate times
Assuming shared responsibilities

Responding positively toward supervision by
principal and/or supervisors

Accepting criticism and suggestions from peers
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6.0

7.0

8.0

9.0

10.0

11.0

5.5 Sharing materials, techniques, and space with
staff

The student teacher demonstrates the ability to profit from

feedback by:

6.1 Taking criticism in a positive manner

6.2 Utilizing self-evaluation

6.3 Being available and willing to discuss criticism

6.4 Properly reading student responses for

understanding of material
The student teacher demonstrates maturity of judgment
and ability to make realistic decisions by:

7.1 Weighing alternatives and choosing wisely

7.2 Basing decisions on adequate information

7.3 Behaving calmly and rationally during a crisis

7.4 Designing achievable objectives

7.5 Making decisions which support clearly expressed
goals

The student teacher demonstrates command of subject
matter by:

8.1 Identifying major concepts of the student area

8.2 Selecting content appropriate for level of class

8.3 Identifying skills basic to content area

8.4 Integrating knowledge from various fields

8.5 Using questioning techniques incorporating
various levels of questioning

8.6 Helping pupils recognize the purpose and

importance of topics or activities
The student teacher demonstrates effective lesson
preparation by:

9.1 Specifying or selecting learner objectives for
lessons

9.2 Specifying or selecting teaching procedures for
lessons

The student teacher demonstrates effective classroom

management by:

10.1 Providing feedback to learners about their
behavior

10.2 Promoting comfortable interpersonal relationships

10.3 Maintaining appropriate classroom behavior

10.4 Managing disruptive behavior among learners

10.5 Demonstrating consistency in the conduct of
classroom management procedures

10.6 Reinforcing pupils in a positive manner

10.7 Developing a sense of self-management on the
part of students

The student teacher demonstrates ability to perform a

variety of critical teaching tasks by:

111 Rei nforcing pu-pondesdé positive
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12.0

13.0

14.0

15.0

16.0

11.2 Diagnosing class and individual problems

11.3 Planning for the individual needs of pupils

11.4 Handling confidential information appropriately

115 Asking thought-provoking questions

11.6 Diagnosing pupil achievement and prescribing
appropriate learning activities and materials based
upon diagnosis

The student teacher demonstrates competence in

evaluating students by:

12.1 Using teacher-made or teacher-selected materials
or procedures which are valid and reliable to
obtain information about learner progress

12.2 Communicating with individual learners about their
needs and progress

12.3 Using a variety of procedures, techniques and
instruments

124 Applying results of evaluation for diagnostic
purposes

12.5 Using evaluations as a basis for re-teaching

12.6 Establishing clearly stated standards of
achievement for pupils

The student teacher demonstrates ability to motivate

learners by:
13.1 Showing enthusiasm through voice, actions and
preparation

13.2 Setting realistic expectations

13.3 Relating subject matter content to daily problems
and occupational experiences

134 Taking advantage of existing student interest as a
vehicle to more effective motivation

The student teacher demonstrates a fair and just attitude in

dealing with students by:

141 Setting realistic standards of behavior

14.2 Practicing courtesy with students

14.3 Exhibiting honesty and high morals as a model for
students

14.4 Showing no bias towards students

145 Refraining from derogatory statements about
students to colleagues

The student teacher demonstrates a commitment to

teaching by:

15.1 Spending adequate time in preparation

15.2 Participating actively in student teaching seminars
or seminars for regular teachers where
appropriate

15.3 Centering attention on
on personal concerns

The student teacher engages in continuing professional
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growth by:
16.1 Participating in professional growth activities.

16.2 Sharing and seeking professional materials and
ideas

16.3 Participating in pre-professional organization(s)

From North Carolina Department of Public Instruction, Guidelines
and Competencies for Approved Teacher Education Programs.
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1.0

2.0

3.0

4.0

5.0

APPENDIX B
COMPETENCIES AND INDICATORS FOR

COOPERATING TEACHERS WHO SUPERVISE

STUDENT TEACHERS OR INTERNS

The cooperating teacher demonstrates evidence of
continued professional development by:

1.1 Participating in professional growth activities

1.2 Sharing and seeking professional materials and
ideas

1.3 Having active membership in appropriate
professional organizations

1.4 Reading professional literature extensively

The cooperating teacher demonstrates respect for the
dignity and worth of all individuals by:

2.1 Conducting classes so that no partiality is shown
to any special group

2.2 Treating each person as a unique individual

2.3 Considering needs of others

2.4 Using positive techniques of discipline

The cooperating teacher demonstrates effective human
relations skills dealing with students, parents and other
professionals by:

3.1 Showing sensitivity to the needs and feelings of
students, parents, and other professionals

3.2 Exhibiting patience, empathy, and understanding

3.3 Maintaining appropriate classroom behavior

34 Working cooperatively with colleagues,

administrators, and community members
The cooperating teacher demonstrates the ability to plan
effectively for instruction by:

4.1 Maintaining continuity in lessons across units of
study and periods of time

4.2 Using a variety of materials, techniques, and
equipment in the instructional process

4.3 Developing units of study that allow for the
individual differences of students

4.4 Maintaining lesson plans that are used daily to

guide instruction
The cooperating teacher demonstrates ability to construct
effective instruments and techniques, for instruction by:

5.1 Planning learning activities in a logical sequence

5.2 Planning lessons for individuals and small and
large groups

5.3 Planning lessons for students with exceptional
needs

5.4 Developing teaching methods appropriate for

objectives, learners, and environments
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6.0

7.0

8.0

9.0

10.0

The cooperating teacher demonstrates the ability to utilize
effective instruments and techniques for instruction by:

6.1

6.2

6.3

6.4

6.5

Implementing learning activities in a logical
sequence

Conducting lessons using a variety of teaching
methods

Using teaching methods appropriate for
objectives, learners, and environments

Working appropriately with individuals and small
and large groups

Working appropriately  with  students  with
exceptional needs

The cooperating teacher demonstrates the ability to
communicate clearly in speaking by:

7.1

7.2
7.3

7.4

7.5

Giving oral directions that are understood by the
learner

Clearly explaining lesson content

Clarifying lessons that may be understood by the
learner

Effectively using oral communication with parents,
students, and other professionals

Using listening skills as an effective means of
communication with parents, students, and other
professionals

The cooperating teacher demonstrates the ability to
communicate clearly in writing by:

8.1

8.2
8.3
8.4
8.5

Providing written directions that are understood by
the learner

Providing lesson content in written form
Constructing evaluative instruments

Using effective written expression

Using written communication with parents,
students, and other professionals

The cooperating teacher demonstrates the ability to apply
learning theory and research findings to the classroom

practice by:

9.1 Understanding and using lesson plans effectively

9.2 Changing and adapting instructional materials and
activities to fit the needs of each child.

9.3 Using a variety of techniques to achieve student
success

9.4 Using methods of instruction appropriate for
individual student learning styles

9.5 Providing a variety of instructional materials
appropriate for a variety of learning styles

9.6 Studying, evaluating, and utilizing research

findings and resources in instructional activities

The cooperating teacher demonstrates the ability to utilize
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11.0

12.0

effectively the available and community resources in the
delivery of instructional services by:

10.1

10.2

10.3

10.4
10.5

10.6

10.7

Understanding the functions of resource
personnel within the school

Using school resource personnel in the
instructional program

Identifying, contacting, and using community
resource personnel

Conducting orientation programs for all volunteers
Using instructional and media materials of the
school and community agencies

Sharing knowledge of available resources with
other school personnel

Using parents, retired persons, and other
community volunteers

The cooperating teacher demonstrates knowledge of
overall curricula goals and objectives in area or grade level

by:
11.1

11.2
11.3
114
115
11.6
11.7
11.8

11.9

Relating objectives of the subject to demands of
contemporary society

Demonstrating broad knowledge of subject
content in the appropriate academic disciplines
Developing units of study and lesson plans that
relate to the subject area

Giving clear and concise instructions and
explanations

Organizing learning activities in a logical and
sequential manner

Providing experiences for students to apply
understandings that they have acquired

Choosing materials that are appropriate for each
instructional level

Identifying needs and using techniques that work
best for the student

Working closely with fellow teachers to continually
revise and update the educational plan used in the
school

The cooperating teacher demonstrates the ability to
construct appropriate instruments for the evaluation of
student learning by:

121

12.2

12.3

12.4

Developing effective communication skills in order
to empathize with the problems of the student
teacher

Constructing guidelines to observe student
teacher effectiveness in the classroom
Coordinating daily activities with the student
teacher

Developing a plan to systematically relinquish
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13.0

14.0

15.0

16.0

17.0

control of the classroom to the student teacher

The cooperating teacher demonstrates the ability to utilize

appropriate techniques for the evaluation of student

teaching by:

131 Using effective communication skills in order to
empathize with a student teacher who has
problems

13.2 Exhibiting the ability to utilize guidelines for the
observation of the student teacher in the
classroom

13.3 Exhibiting the ability to plan jointly with the student
teacher

The cooperating teacher demonstrates knowledge of the

theories and techniques of supervising student teachers by:

14.1 Adapting methods of supervision to fit the
individual needs of the student teacher.

14.2 Utilizing supervisory techniques based on
consistent theoretical positions

14.3 Demonstrating awareness of research related to
supervision of student teaching

14.4 Exhibiting the capacity for effective and
meaningful evaluations of student teachers

The cooperating teacher demonstrates the ability to utilize

appropriate techniques for the evaluation of student

teaching by:

15.1 Utilizing methods of supervision to fit the individual
needs of the student teacher

15.2 Utilizing supervisory techniques based on a
consistent theoretical position

15.3 Applying research related to supervision of student
teaching

15.4 Giving effective and meaningful evaluation of
student teacherds perfo

The cooperating teacher demonstrates knowledge of the

various roles of cooperating teachers by:

16.1 Empathizing with the student teacher who has
problems

16.2 Exhibiting a willingness to provide the student
teacher with meaningful experience in the
classroom

16.3 Planning jointly with the student teacher

16.4 Offering positive criticism

The cooperating teacher demonstrates knowledge of the

roles of the university/college supervisor by:

17.1 Working in partnership with the university/college
supervisor

17.2 Successfully completing training which defines
and elaborates upon the nature of the student
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teaching experience.

18.0 The cooperating teacher demonstrates an understanding of
the nature and purposes of the student teaching experience

by:
18.1

18.2

18.3

18.4

Successfully completing training which defines
and elaborates upon the nature of the student
teaching experience

Successfully completing training which defines
and elaborates upon the nature of the student
teaching experience

Demonstrating the ability to provide the student
teacher with appropriate guidance and assistance
for assuming classroom responsibility

Providing various types of experiences during the
student teaching process

19.0 The cooperating teacher demonstrates the ability to create
a learning environment appropriate to the goals of
instruction by:

19.1

19.2
19.3

19.4

Providing a learning environment that is attractive
and orderly

Properly using instructional aids

Using teaching methods which are appropriate for
objectives

Using instructional materials that provide learners
with appropriate practice on objectives

North Carolina Department of Public Instruction, Guidelines and
Competencies for Approved Teacher education Programs
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APPENDIX C

COMPETENCIES AND INDICATORS FOR UNIVERSITY

1.0

2.0

3.0

4.0

5.0

SUPERVISORS OF STUDENT TEACHERS OR

INTERNS

The college/university supervisor demonstrates advanced
knowledge of curriculum, materials, and learning resources
appropriate for grade level or subject area.

1.1 Hol ding a mini mum of a
accredited institution of higher education.

1.2 Participating in or directing research projects
related to the curriculum area

1.3 Conducting staff development activities in subject
area for public school personnel

14 Attending conferences and meetings  of
professional association(s)

15 Teaching courses in curriculum area

1.6 Participating in curriculum development activities

related to subject area
The college/university supervisor demonstrates knowledge
or instructional methods/strategies appropriate for grade
level or subject area supervised by:

2.1 Evidencing successful teaching experience

2.2 Serving as a demonstration teacher for subject
area

2.3 Producing research and publications related to
teaching

2.4 Hol ding a North Caroli
subject area supervised

25 Engaging periodically in teaching activity in the
public schools

The college/university supervisor demonstrates knowledge

and skill in supervision and evaluation of student teachers

by:

3.1 Completing course work in supervision and
evaluation

3.2 Documenting experience in supervision

The college/university supervisor demonstrates ability to
communicate clearly in speaking by:

41 Pronouncing words clearly and distinctly

4.2 Using an adequate and appropriate vocabulary

4.3 Using the voice to set a variety of moods in the
classroom

4.4 Using Standard English

4.5 Speaking on the grammatical level appropriate to

the situation
The college/university supervisor demonstrates respect for
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the dignity and worth of all individuals by:

5.1 Conducting classes so that no partiality is shown
to any special group or person
5.2 Treating each person as a unique individual
5.3 Considering the needs of others
54 Using positive techniques of discipline
6.0 The college/university supervisor demonstrates the ability
to communicate clearly in writing by:
6.1 Providing written directions that are understood by
the learner
6.2 Providing lesson content in written form
6.3 Constructing evaluative instruments
6.4 Using effective written expression
6.5 Using written communication with parents,
students, and other professionals
7.0 The college/university supervisor demonstrates an

understanding of the various agencies involved in the
preparation of teachers by:

7.1 Identifying and using community resources
appropriate for the preparation of teachers
7.2 Identifying and using state, regional, and national

professional associations concerned with the
preparation of teachers

7.3 Successfully completing designed training with
defined role(s)
8.0 The college/university supervisor demonstrates continuous
involvement in professional growth and development by:
8.1 Maintaining membership in professional
associations
8.2 Attending professional meetings
8.3 Participating in professional improvement activities
9.0 The college/university supervisor demonstrates ability to
model professional values by:
9.1 Planning, implementing, and evaluating instruction
effectively, as evidences by student evaluation
9.2 Endorsing the ethics of the profession
9.3 Working cooperative with colleges, administrators,
and members of other agencies involved in the
profession

From: North Carolina Department of Public Instruction, Guidelines and
Competencies for Approved Teacher Education Programs
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APPENDIX D

ISTE NATIONAL EDUCATIONAL TECHNOLOGY
STANDARDS (NETS) AND PERFORMACE
INDICATIORS

Education Technology Foundations
for all Teachers

Facilitate and inspire Student Learning and Creativity

Teachers use their knowledge if subject matter, teaching
and learning, and technology to facilitate experiences that
advance student learning, creativity, and innovation in both
face-to-face and virtual environments. Teachers:

A. promote, support, and model creative and
innovative thinking and inventiveness.

B. engage students in exploring real-world issues
and solving authentic problems using digital tools
and resources.

C. promote students reflection using collaborative

toolst o reveal and clarify st
understanding and thinking, planning, and creative
processes.

D. model collaborative knowledge construction by
engaging in learning with students, colleagues,
and others in face-to-face and Vvirtual
environments.

Design and Develop Digital-Age Learning Experiences
and Assessments

Teachers design, develop, and evaluate authentic learning
experiences and assessment incorporating contemporary

tools and resources to maximize content learning in context

and to develop the knowledge, skills, and attitudes
identified in the NETS0S. Teache

A. design or adapt relevant learning experiences that
incorporate digital tools and resources to promote
student learning and creativity.

B. develop technology-enriched learning
environments that enable all students to pursue
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their individual curiosities and become active
participants in setting their own educational goals,
managing their own learning, and assessing their
own progress.

C. customize and personalize learning activities to
address student sd dworkiegr s e
strategies, and abilities using digital tools and
resources.

D. provide students with multiple and varied formative
and summative assessments aligned with content
and technology standards and use resulting data
to inform learning and teaching.

Model Digital-Age Work and Learning

Teachers exhibit knowledge, skills, and work processes
representative of an innovative professional in a global and
digital society. Teachers:

A. demonstrate fluency in technology systems and
the transfer of current knowledge to new
technologies and situations.

B. collaborate with students, peers, parents, and
community members using digital tools and
resources to support student success and
innovation.

C. Communicate relevant information and ideas
effectively to students, parents, and peers using a
variety of digital-age media and formats.

D. Model and facilitate effective use of current and
emerging digital tools to locate, analyze, evaluate,
and use information resources to support research
and learning.

Promote and Model Digital Citizenship and
Responsibility

Teachers understand local and global societal issues and
responsibilities in an evolving digital culture and exhibit
legal and ethical behavior in their professional practices.
Teachers:

A. advocate, model, and teach safe, legal, and
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ethical use of digital information and technology,
including respect for copyright, intellectual
property, and the appropriate documentation of
sources.

address the diverse needs of all learners by using
learner-centered strategies providing equitable
access to appropriate digital tools and resources.

promote and model digital etiquette and
responsible social interactions related to the use of
technology and information.

develop and model cultural understanding and
global awareness by engaging with colleagues
and students of other cultures using digital-age
communication and collaboration tools.

Engage in Professional Growth and Leadership

Teachers continuously improve their professional practice,
model lifelong learning, and exhibit leadership in their
school and professional community by promoting and
demonstrating the effective use of digital tools and
resources. Teachers:

A.

participate in local and global learning
communities to explore creative applications of
technology to improve student learning.

exhibit leadership by demonstrating a vision of
technology infusion, participating in shared
decision making and community building, and
developing the leadership and technology skills of
others.

evaluate and reflect on current research and
professional practice on a regular basis to make
effective use of existing and emerging digital tools
and resources in support of student learning.

contribute to the effectiveness, vitality, and self-

renewal of the teaching profession and of their
school and community.
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APPENDIX E

NORTH CAROLINA
PROFESSIONAL TEACHING STANDARDS

STANDARD I: TEACHERS DEMONSTRATE
LEADERSHIP

STANDARD II: TEACHERS ESTABLISH
A RESPECTFUL ENVIRONMENT FOR
A DIVERSE POPULATION OF STUDENTS
STANDARD llI: TEACHERS KNOW THE CONTENT THEY TEACH

STANDARD IV: TEACHERS FACILITATE
LEARNING FOR THEIR STUDENTS

STANDARD V: TEACHERS REFLECT ON THEIR
PRACTICE
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A NEW VISION OF TEACHING
The different demands on 21st Century education dictate new roles
for teachers in their classrooms and schools. The following defines
what teachers need to know and do to be able to teach students in
the 21st Century:

e Leadership among the staff and with the administration is
shared in order to bring consensus and common, shared
ownership of the vision and purpose of work of the school.

e Teachers are valued for the contributions they make to their
classroom and the school.

e Teachers make the content they teach engaging, relevant,
and meaningful to students?d

e Teachers can no longer cover material; they, along with
their students, uncover solutions.

e They teach existing core content that is revised to include
skills like critical thinking, problem solving, and information
and communications technology (ICT) literacy.

e In their classrooms, teachers facilitate instruction
encouraging all students to use 21st Century skills so they
discover how to learn, innovate, -collaborate, and
communicate their ideas.

e The 21st Century content (global awareness, civic literacy,
financial literacy, and health awareness) is included in the
core content areas.

e Subjects and related projects are integrated among
disciplines and involve relationships with the home and
community.

e Teachers are reflective about their practice and include
assessments that are authentic and structured and
demonstrate student understanding.

e Teachers demonstrate the value of lifelong learning and
encourage their students to learn and grow.

The North Carolina State Board of Education charged the North
Carolina Professional Teaching Standards Commission to align the
Core Standards for the Teaching Profession (1997) with the newly
adopted mission. To this end, Commission members, 16 practicing
educators from across the state, considered what teachers need to
know and be able to do in 21st Century schools. This document
contains the aligned standards adopted by the North Carolina State
Board of Education in June 2007.

STANDARD |
TEACHERS LEAD IN THEIR CLASSROOMS.
Teachers demonstrate leadership by taking responsibility for the
progress of all students to ensure that they graduate from high
school, are globally competitive for work and postsecondary
education, and are prepared for life in the 21st Century. Teachers
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communicate this vision to their students.

Using a variety of data sources, they organize, plan, and set goals
that meet the needs of the individual student and the class.
Teachers use various types of assessment data during the school
year to evaluate student progress and to make adjustments to the
teaching and learning process. They establish a safe, orderly
environment, and create a culture that empowers students to
collaborate and become lifelong learners.

e Take responsibilityg for all

e Communicate vision to students

e Use data to organize, plan, and set goals

e Use a variety of assessment data throughout the year to
evaluate progress
Establish a safe and orderly environment
Empower students

TEACHERS DEMONSTRATE LEADERSHIP IN THE
SCHOOL.
Teachers work collaboratively with school personnel to create a
professional learning community. They analyze and use local, state,
and national data to develop goals and strategies in the school
improvement plan that enhances student learning and teacher
working conditions. Teachers provide input in determining the school
budget and in the selection of professional development that meets
the needs of students and their own professional growth. They
participate in the hiring process and collaborate with their colleagues
to mentor and support teachers to improve the effectiveness of their
departments or grade levels.
e Work collaboratively with all school personnel to create a
professional learning community
e Analyze data
Develop goals and strategies through the school
improvement plan
e Assist in determining school budget and professional
development
Participate in hiring process
Collaborate with colleagues to mentor and support teachers
to improve effectiveness

TEACHERS LEAD THE TEACHING PROFESSION.
Teachers strive to improve the teaching profession. They contribute
to the establishment of positive working conditions in their school.
They actively participate in and advocate for decision-making
structures in education and government that take advantage of the
expertise of teachers. Teachers promote professional growth for all
educators and collaborate with their colleagues to improve the
profession.
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Strive to improve the profession
e Contribute to the establishment of positive working
conditions
Participate in decision-making structures
Promote professional growth

TEACHERS ADVOCATE FOR SCHOOLS AND
STUDENTS.

Teachers advocate for positive change in policies and practices

affecting student learning. They participate in the

implementation of initiatives to improve the education of

students.

e Advocate for positive change in policies and practices
affecting student learning

e Participate in the implementation of initiatives to improve
education

TEACHERS DEMONSTRATE HIGH ETHICAL
STANDARDS.

Teachers demonstrate ethical principles including honesty, integrity,
fair treatment, and respect for others. Teachers uphold the Code of
Ethics for North Carolina Educators (effective June 1, 1997) and the
Standards for Professional Conduct adopted April 1, 1998.
(www.ncptsc.org)

e Demonstrate ethical principles

e Uphold the Code of Ethics and Standards for the

Professional Conduct

STANDARD I
TEACHERS PROVIDE AN ENVIRONMENT IN WHICH
EACH CHILD HAS A POSITIVE,
NURTURING RELATIONSHIP WITH CARING ADULTS.
Teachers encourage an environment that is inviting, respectful,
supportive, inclusive, and flexible.
Encourage an environment that

inclusive, and flexible

TEACHERS EMBRACE DIVERSITY IN THE SCHOOL
COMMUNITY AND IN THE WORLD.
Teachers demonstrate their knowledge of the history of diverse
cultures and their role in shaping global issues. They actively select
materials and develop lessons that counteract stereotypes and
incorporate histories and contributions of all cultures. Teachers
recognize the influence of race, ethnicity, gender, religion, and other

i s

aspects of cul ture on a student 6s

Teachers strive t o under stand
background may influence his or her school performance. Teachers
consider and incorporate different points of view in their instruction.

53

how


http://www.ncptsc.org/

Demonstrate knowledge of diverse cultures

e Select materials and develop lessons that counteract
stereotypes and incorporate contributions.

e Recoghni ze t he influences
personality, and performance

e Consider and incorporate different points of view

TEACHERS TREAT STUDENTS AS INDIVIDUALS.
Teachers maintain high expectations, including graduation from high
school, for students of all backgrounds. Teachers appreciate the
differences and value the contributions of each student in the
learning environment by building positive, appropriate relationships.

e Maintain high expectations for all students
e Appreciate differences and value contributions by building
positive, appropriate relationships

TEACHERS ADAPT THEIR TEACHING FOR THE
BENEFIT OF STUDENTS WITH SPECIAL NEEDS.
Teachers collaborate with the range of support specialists to help
meet the special needs of all students. Through inclusion and other
models of effective practice, teachers engage students to ensure
that their needs are met.
e Collaborate with specialists
e Engage students and ensure they meet the needs of their
students through inclusion and other models of effective
practice

TEACHERS WORK COLLABORATIVELY WITH THE
FAMILIES AND SIGNIFICANT ADULTS IN THE LIVES
OF THEIR STUDENTS.

Teachers recognize involving the school, parents or guardians, and
the community. Teachers improve communication and collaboration
between the school and the home and community in order to
promote trust and understanding and build partnerships with all
segments of the school community. Teachers seek solutions to
overcome cultural and economic obstacles that may stand in the
way of effective family and community involvement in the education

of their students.

e Improve communication and collaboration between the
school and the home and community

e Promote trust and understanding and build partnerships
with school community

e Seek solutions to overcome obstacles that prevent family
and community involvement

STANDARD Il
TEACHERS ALIGN THEIR INSTRUCTION WITH THE
NORTH CAROLINA STANDARD
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COURSE OF STUDY.

In order to enhance the North Carolina Standard Course of Study,
teachers investigate the content standards developed by
professional organizations in their specialty area. They develop and
apply strategies to make the curriculum rigorous and relevant for all
students and provide a balanced curriculum that enhances literacy
skills. Elementary teachers have explicit and thorough preparation in
literacy instruction. Middle and high school teachers incorporate
literacy instruction within the content area or discipline.

e Teach the North Carolina Standard Course of Study

e Develop and apply strategies to make the curriculum

rigorous and relevant
o Develop literacy skills appropriate to specialty area

TEACHERS KNOW THE CONTENT APPROPRIATE TO
THEIR TEACHING SPECIALTY.

Teachers bring a richness and depth of understanding to their

classrooms by knowing their subjects beyond the content they are

expected to teach and by directi

interest in learning. Elementary teachers have broad knowledge
across disciplines. Middle school and high school teachers have
depth in one or more specific content areas or disciplines.

e Know subject beyond the content they teach

e Direct studentsd curiosity

TEACHERS RECOGNIZE THE
INTERCONNECTEDNESS OF CONTENT
AREAS/DISCIPLINES.

Teachers know the links and vertical alignment of the grade or
subject they teach and the North Carolina Standard Course of Study.
Teachers understand how the content they teach relates to other
disciplines in order to deepen understanding and connect learning
for students. Teachers promote global awareness and its relevance

to the subjects they teach.
e Know links between grade/subject and the North Carolina
Standard Course of Study
e Relate content to other disciplines
Promote global awareness and its relevance

TEACHERS MAKE INSTRUCTION RELEVANT TO
STUDENTS.
Teachers incorporate 21st Century life skills into their teaching
deliberately, strategically, and broadly. These skills include
leadership, ethics, accountability, adaptability, personal productivity,
personal responsibility, people skills, self-direction, and social
responsibility. Teachers help their students understand the
relationship between the North Carolina Standard Course of Study
and 21st Century content which includes global awareness;
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financial, economic, business and entrepreneurial literacy; civic
literacy; and health awareness.

e Incorporate life skills which include leadership, ethics,
accountability, adaptability, personal productivity, personal
responsibility, people skills, self-direction, and social
responsibility

e Demonstrate the relationship between the core content and
21% Century content that includes global awareness;
financial, economic, business and entrepreneurial literacy;
civic literacy; and health and wellness awareness

STANDARD IV
TEACHERS KNOW THE WAYS IN WHICH LEARNING
TAKES PLACE, AND THEY KNOW THE
APPROPRIATE LEVELS OF INTELLECTUAL,
PHYSICAL, SOCIAL, AND EMOTIONAL
DEVELOPMENT OF THEIR STUDENTS.
Teachers know how students think and learn. Teachers understand
the influences that affect individual student learning (development,
culture, language proficiency, etc.) and differentiate their instruction
accordingly. Teachers keep abreast of evolving research about
student learning. They adapt resources to address the strengths and
weaknesses of their students.
e  Know how students think and learn
e Understand the influences on student learning and
differentiate instruction
o Keep abreast of evolving research
Adapt resources to address the strengths and weaknesses
of students

TEACHERS PLAN INSTRUCTION APPROPRIATE FOR
THEIR STUDENTS.

Teachers collaborate with their colleagues and use a variety of data
sources for short and long range planning based on the North
Carolina Standard Course of Study. These plans reflect an
understanding of how students learn. Teachers engage students in
the learning process. They understand that instructional plans must
be constantly monitored and modified to enhance learning. Teachers
make the curriculum responsive to cultural diversity and to individual
learning needs.

e Collaborate with colleagues
Use data for short and long range planning
Engage students in the learning process
Monitor and modify plans to enhance student learning
Respond to cultural diversity and learning needs of
students
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TEACHERS USE A VARIETY OF INSTRUCTIONAL
METHODS.
Teachers choose the methods and techniques that are most
effective in meeting the needs of their students as they strive to
eliminate achievement gaps. Teachers employ a wide range of
techniques. Including information and communication technology,
learning styles, and differentiated instruction.
e Choose methods and materials as they strive to eliminate
achievement gaps
e Employ a wide range of techniques using information and
communication  technology, learning styles, and
differentiated instruction

TEACHERS INTEGRATE AND UTILIZE TECHNOLOGY IN THEIR
INSTRUCTION.
Teachers know when and how to use technology to maximize
student learning. Teachers help students use technology to learn
content, think critically, solve problems, discern reliability, use
information, Communicate, innovate, and collaborate.
e Know appropriate use
e Help students use technology to learn content, think
critically, solve problems, discern reliability, use information,
communicate, innovate, and collaborate

TEACHERS HELP STUDENTS DEVELOP CRITICAL
THINKING AND PROBLEM SOLVING SKILLS.
Teachers encourage students to ask questions, think creatively,
develop and test innovative ideas, synthesize knowledge and draw
conclusions. They help students exercise and communicate sound
reasoning; understand connections; make complex choices; and

frame, analyze, and solve problems.

e Encourage students to ask questions, think creatively,
develop and test innovative ideas, synthesize knowledge
and draw conclusions

e Help students exercise and communicate sound reasoning;
understand connections; make complex choices; and
frame, analyze, and solve problems

TEACHERS HELP STUDENTS WORK IN TEAMS AND
DEVELOP LEADERSHIP QUALITIES.
Teachers teach the importance of cooperation and collaboration.
They organize learning teams in order to help students define roles,
strengthen social ties, improve communication and collaborative
skills, interact with people from different cultures and backgrounds,
and develop leadership qualities.
e Teach the importance of cooperation and collaboration
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e Organize learning teams in order to help students define
roles, strengthen social ties, improve communication and
collaborative skills, interact with people from different
cultures and backgrounds, and develop leadership qualities

TEACHERS COMMUNICATE EFFECTIVELY.
Teachers communicate in ways that are clearly understood by their
students. They are perceptive listeners and are able to communicate
with students in a variety of ways even when language is a barrier.
Teachers help s t u d eartitulate thoughts and ideas clearly and
effectively.

¢ Communicate clearly with students in a variety of ways
e Assist students in articulating thoughts and ideas clearly
and effectively

TEACHERS USE A VARIETY OF METHODS TO
ASSESS WHAT EACH STUDENT HAS LEARNED.
Teachers use multiple indicators, including formative and summative
assessments, to evaluate student progress and growth as they strive
to eliminate achievement gaps. Teachers provide opportunities,
methods, feedback, and tools for students to assess themselves and
each other. Teachers use 21st Century assessment systems to
inform instruction and demonst

Century knowledge, skills, performance, and dispositions.
e Use multiple indicators, both formative and summative, to
evaluate student progress
Provide opportunities for self-assessment
e Use assessment systems to inform instruction and
demonstrate evidence of
knowledge, skills, performance, and dispositions

STANDARD V
TEACHERS ANALYZE STUDENT LEARNING.

Teachers think systematically and critically about student learning in
their classrooms and schools: why learning happens and what can
be done to improve achievement. Teachers collect and analyze
student performance data to improve school and classroom
effectiveness. They adapt their practice based on research and data
to best meet the needs of students.

e Think systematically and critically about learning in their
classroom: why learning happens and what can be done to
improve student achievement

e Collect and analyze student performance data to improve
effectiveness

TEACHERS LINK PROFESSIONAL GROWTH TO
THEIR PROFESSIONAL GOALS.
Teachers participate in continued, high quality professional
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development that reflects a global view of educational practices;
includes 21st Century skills and knowledge; aligns with the State
Board of Education priorities; and meets the needs of students and
their own professional growth.
e Participate in continued, high quality professional
development

TEACHERS FUNCTION EFFECTIVELY IN A
COMPLEX, DYNAMIC ENVIRONMENT.
Understanding that change is constant, teachers actively investigate
and consider new ideas that improve teaching and learning. They
adapt their practice based on research and data to best meet the

needs of their students.
e Actively investigate and consider new ideas that improve
teaching and learning
e Adapt practice based on data
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APPENDIX F
STUDENT TEACHING PORTFOLIO

Your portfolio serves as a&apstoneto your professional

preparation, showcases your student teaching experience, and
demonstrates your teaching skills and competencies. It should

be thorough, but should also contain only relevant materials

(i.e. no Afill ersd) .tenfiohwilllgeh pr i ma
given to the quality and substance of the components, the

portfolio will also demonstrate your organization and
presentation skills and the use of relevant technology.

Your portfolio should contain the following components:
PORTFOLIO CHEC KLIST

Identification Page:
This page needs to contain: your name, skenester/year, your
student teaching assignment (school/teachers).

Resume:

Prepare a resume that you could use to apply for an-levey
teaching job in your field. You should incle a hard copy as well
as a copy on a disc.

Teaching Philosophy

Articulate your philosophy of teaching, including a discussion of the
aims/goals of education and role of the student and of the learner.
Relate also how these elements drive curriculadhiastructional
methods. Your write up should be thorough but concise (i.e. should
be two pages). Include a copy of this on a disc.

Learning Community Profile:

Thoroughly describe your teaching situation and the learners that
you have worked witlluring your assignment. Include
demographic, physical, social, emotional and intellectual
characteristics. Include implications for how these characteristics
affected your teaching decisions
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Educational Technology Standards(NC/ISTE)
This portion ofthe portfolio is documented with the submission of
the Technology Competency Passport.

Video recording of one lesson that you taught

A self-evaluation using the {3-P format must accompany the
recording. All recordings must be on DVD or streamlinaghr8it
to the Director of Student Teaching Seminar.

Evaluations
Submit copies of all evaluations and selialuations to Lisa Wood,
Administrative Assistant to the Dean, Thayer School of Education.

Classroom Observation Worksheets

Submit Classroor®bservation Worksheets with narratives to Lisa
Wood, Administrative Assistant to the Dean, Thayer School of
Education.

* In order to be recommended for licensure, each candidate MUST

attain at least the PROFICIENT level for ALL standards for ALL
evidences
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EVIDENCE 17 ALL PROGRAMS

4.

. Title of Evidence: Transcript or Praxis Il scores

Directions/Requirements for candidatesNone
(Transcripts obtained from Registrar; Praxis scores
from ETS.

Addressing of standards:Demonstrates an
appropriate level of content knowledge in the teaching
specialty (3b.1)

Institutional Evaluation T None

EVIDENCE 2 T CONTENT AREA EVIDENCE -

PROGRAM SPECIFIC DIRECTIONS

AIG PROGRAM 1 EE2

1.

2.

Name of Evidence: Gifted Learner Research&uioj

Directions/Requirements for candidates: In ED
492/592, you will produce a }j2age research paper

in the area of social/emotional development of gifted
children which demonstrates depth of understanding
and application of content knowledge. The paper
will demonstrate your ability to incorporate and
synthesize both primary and secondary sources. This
project will require you to develop understanding of
developmental differences in individuals with gifts,
understand the similarities and differences in
learning patterns of individuals with gifts, and
understand the influence of so@motional
development on learning and interpersonal
relationships of individuals with gifts, as compared
to the general population. Specific guidelines for this
project are afollows:

a.Select a research topic in the area of
social/emotional development of gifted children
which demonstrates depth of understanding and
application of content knowledge. A possible list
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of topics will be provided by the professor. Others

may be apmved by the professor. (Examples of

topics: Peer Pressure and Social Acceptance of

Gifted Students, Asynchronous Development, The
Application of Dabrowski 0:
Perfectionism in Gifted Children, Perfectionism in

Gifted Students, Delinquey in Gifted Students,

Gifted Children and Depression, Racial Identify

Among Gifted AfricanAmerican Students).

b. Obtain consent of the professor of record for the
research topic and review the Evaluation Rubric
for this assignment

c. Your Research Paper shd follow the basic
format below and you should thoroughly exhaust
all sources available to you in the review of the
literature.

1. Introduction

2. Historical/Current Status in Gifted
Education

3. Review of the literature and synthesis of
findings

4. Conclusions and Implications

5. References (minimum of 1 per page)

d. Schedule consultations throughout the semester
with the professor and submit drafts of your work
as assigned for feedback on substance and writing
quality

e. Submit your final paper in APformat.

f. Include the Gifted Learner Research Project and
Evaluative Rubric in the Electronic Portfolio.

3. The Research Papespecifically addresses the
standards/desciipor s t hr ough pantreer pr of esso
professional's signatures that the project destrates an
appropriate level of conterknowledge in the teaching specialty
(3b.2)
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How evaluated: The research paper is evaluated by the professor
of record using the Research Paper Evaluative Rubric. The paper
is also read by a professional (from atpar school) in

Academically Gifted Education, who verifies, by signing the
Evaluative Rubric, that the paper demonstrates depth of content
knowledge and application. The completed research paper and
Evaluative Rubric are submitted as part of the Eleatrpoitfolio

which is
eval
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analytic rubric which is based on the standards addressed for this

evidence.

For use in multiple programs: Wingate. ELEM.pdf, Wingate. ELEM.graduate.pdf,

Wingate. AIG.pdf

Wingate University
Elementary Education - EE2: Content Area Analysis for Undergraduate and MAT,
Tierl, AIG - EE2: Gifted Learner Research Project

Evaluation Rubric for Content Area Analysis (Elementary Initial Licensure Programs and

AIG)

Candidate Name:
Date Completed:
Evaluators:

Criteria

Emerging

Proficient*

Accomplished

Selection and
Delineation of
Topic

The topic is appropriate to
the chosen discipline.

The topic is significant to
the chosen discipline.

The topic is highly
significant to the chosen
discipline.

Some delineation of the
topic is provided, but
reflects breadth rather than
depth of treatment

The topic is delineated to
allow for depth rather than
breadth of treatment

Delineation of the topic is
highly refined to reflect
depth of treatment

Scholarly/theoretical

The project reflects current

The project reflects current

The project reflects curren

Interpretations

are appropriate to the
data/ideas in the project

are appropriate and logical
and demonstrate critical
thinking

base and accurate scholarly and authoritative scholarly | and highly authoritative
and/or theoretical work. and/or theoretical work. scholarly and/or
and demonstrates the theoretical work, and
relevance/ connections to | demonstrates the
ideas presented in the relevance/ connections to
project ideas presented in the
project at a highly refined
level
Conclusions Conclusions/interpretations | Conclusions/interpretations | Conclusions/interpretatior

are highly appropriate and
logical and demonstrate
highly developed.
independent critical
thinking

Understanding of
the topic

‘The project reflects
superficial or simplistic
understanding of the topic

The product reflects

12s

The product reflects

appropriate under
of the complexity of the
topic

under ding of the
complexity of the topic at
an expert level

For licensure, all candidates must attain at least the
be accepted at the Emerging level or above, paper must reflect standard language
conventions, and format and organization of the project must be appropriate to the

discipline.

Proficient “level on all criteria. To
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ART AND EDUCATION PROGRAM 1 EE2
1. Content Area: Senior Exhibition

2. Directions/Requirements for candidatesThe
Senior Art Exhibition involves preparing an exhibit
of artistic compositions for formal presentation and
reception in the University Gallery. As you prepare
your work for exhibiton, you will meet biweekly
with your art faculty committee for irprogress
critiques. Following the exhibition, you will review
and reflect on your art work and the experience of
creating, mounting and presenting a formal exhibit
through an oral examitian and exit review with art
faculty. Each faculty member completes a rubric
based on the established criteria for the Senior
Exhibition. The final evaluation comes from a
compilation of faculty input.

3. Addressing the Standards:The Senior exhibit
specifcally addresses the standards/descriptors
through the Final Evaluation which reflects the Art
Facultyds consensus that th
appropriate level of content knowledge in the
teaching specialty (3b.1)

4. Institutional Evaluation: How evaluged: Each
faculty member completes an Evaluative Rubric
based on established criteria for the project. The Final
Evaluation is a compilation of faculty input and
reflects the faculty consensus that the project was
successfully completed.. The completedricgdand
evaluation are submitted as part of the Electronic
Student Teaching Portfolio which is evaluated by the
Uni versity Supervisor and a
practicing teacher or administrator) using a standard
analytic rubric which is based on thandards
addressed for this evidence.
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Wingate University

Art and Education — EE2: Senior Exhibition

Student:

Evaluators:

Date Completed:

The BFA Art Project must meet minimal requirements for understanding art concepts,
thematic development in art, proficiency in 2-dimensional and 3-dimensional art media,
development of original compositions, and presentation of art work. It will be scored on
those basic requirements. The following rubric would allow for assessment of art skills
ranging from advanced to below basic.

theme selected for
investigation

research possibilities and
skill level of the candidate.

Topic Selection
Developing - 1 Proficient - 2 Accomplished - 3
and and...
The candidate clearly The theme is significant to | The theme requires
states and identifies the the specific interest, appropriate depth of

investigation and..

The theme represents a major
understanding of exploration,
research, and development of
personal expression through
art works

Significance

and... and...
The candidate provides an | The candidate connects the | The candidate connects the
explanation of why the theme to the broader field | theme to the field of
topic was selected. of study in art concepts and | education.

art history

Review of Literature
and and...

The candidate cites
historical basis and current
literature relevant to
selected theme

The candidate includes
explanation of theme
selection and development
of original compositions
based on a broad range of
sources and.

The artist’s statement and
philosophical basis for art
project represents
investigation of multiple
perspectives relevant to the
topic and.

The candidate includes art
references that are
appropriate for scholarly
research
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C

and

and ..

The candidate includes
information that is current
and relevant to the theme.

The candidate includes
information, references,
sketches that are obtained
from a broad range of
sources and...

The candidate demonstrates
the ability to interpret and
utilize art references through
personal expression and art
production based on the
selected theme and ..

The candidate shows an
understanding of how
information is interpreted
and revised for artistic
expression.

Depth

and.

and...

The candidate presents an
adequate synthesis and
summary of the researched
theme through sketches,

The candidate makes
connections between the
history and philosophy of
art as each composition is

The candidate makes
connections between his/her
original compositions and
the broader field of art

drafis, and original developed within the production and history of
compositions selected theme... artistic thematic
expression. ..
The candidate provides The candidate reflects on the
multiple interpretations of | significance of theme
the theme through selection, investigation and
sketches. diagrams, interpretation, and
photographs... production of original art

works
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Conclusions

and and...
The candidate creates The candidate draws The conclusions and
works that are based on art | conclusions that show resulting art work represent
concepts, interpretation, logical interpretation and independent and critical
media, and skills to create | creative development of thinking relevant to the study
art consistent with selected theme and of art.

historical models.

The candidate includes
discussion of possible
extensions of the artistic
theme for future research and
artistic expression.

BIOLOGY AND EDUCATION PROGRAM i EE2
1. Name of Evidence Biology Seminar Presentations

2. Directions/Requirements for Candidates:During the
Biology Seminar, you will research two topics of
interest, finding the relevant and current information
from the scientific literature using computer searches,
subject indexes, author indexes, etc. From the research,
you will present twd?owermint presentations during
the semester. Each presentation will be accompanied
by a title page, outline, and summary.

Biology 4051 Biology Seminar- Guidelines for
Presentations

General guidelines:
_ Topics must be selected from the approved list.
_ Sudents are expected to present on their assigned days
unless absolutely necessary.
_ Your presentation must be saved in the old format to
run on the classroom computer!
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_ Power Point format 15-20 minutes, 1415 minutes
for questions.

_ Limited to amaximum of 25 slides per presentation
(Title page, outline and summary are in addition)

_ Points will be deducted for under 15 minutes and over
20 minutes

_ Practice your talk beforehand! People tend to speed up
when nervous. Do not go under 15 minutes!

Slide Guidelines:

_ Do not put too much information on a single slide.

_ Pick a color combination that is easy to read. Light text
on a dark background is usually the best combination.

__Fonts: Pick a font that is easy to see. Arial is best at not
less thar1 pts.

_ Use a single font for each presentation. You may use
bold, italics, underlines and color and size changes for
emphasis where necessary.

_ Try to avoid complete sentences. Use bulleted points.

_ Avoid animations; this is

__Avoid staring at the slidielook at your audience.

_ Do not read from the monitor or from the screen.

__Annotate all graphics from the web with their URL:

_Itis highly recommended that you try your slides on
the projector in the classroom prior to you
presentation day; What looks fine on a monitor often
does not look as well when projecte@in electronic
copy of your final presentation should be emailed to
the professor as soon as possible after your
presentation. Do not email it beforehand; we what
exact set of slides you presented in class.

Addressing the Standards:Candidates will participate in
the Biology Seminar during the semester before their
internship experience. The goals of the seminar will allow
each candidate an opportunity tendonstrate a depth of
understanding of science content and the ability to apply it.
Participation in the seminar will require that the student
demonstrate the familiarity the scientific literature, and the
ability to integrate the information into a cohetréogical
presentation. Secondary Science teachers must understand
and be able to use the unifying concepts in science,

must demonstrate an understanding of the nature of
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science, and must understand the process of scientific
inquiry. All of these standards will be met during the
process of developing and delivering these presentations.

How Evaluated: The professor of record will meet with

the student, not earlier than one week after each, to critique
of their presentations and discuss & trade earned. The
presentation will be evaluated using an evaluative rubric
based on for content knowledge standards:
Understandinghe unifying concepts of science, the nature
of science, and the process of scientific inquagth the
power point presentations and the rubrics are submitted as
part of the Electronic Student Teaching Portfolio which is
evaluated by the Universit
evaluatoro (a practicing t
standard anabkjs rubric which is based on the standards
addressed for the evidence.

y
e

70

Su
ach

p
e



For use in multiple programs: Wingate.BIO.pdf, Wingate. CHM.pdf, Wingate. ENG.pdf,
Wingate. MAT.pdf. Wingate.SSE.pdf, Wingate. MGLA.pdf, Wingate, MGM.pdf,
Wingate. MGS.pdf, Wingate. MGSSE.pdf

The project must meet minimal requirements for grammar, structure, format, and style
before it will be accepted for scoring. The following rubric would allow for either a 3
point scale or a four point scale with “not demonstrated” being added.

Wingate University

Thayer School of Education

EE2: Research Project

Candidate Name:
Date Completed:
Evaluators:
Topic Selection
Developing - 1 Proficient - 2 Accomplished - 3

and...

and...

The candidate clearly
states and identifies the
topic of investigation

The topic is significant to
the specific field of study.

The topic requires appropriate
depth of investigation and...

The topic represents a major
understanding, concept,
controversy, or question.

Significance

and..

and...

The candidate provides an
explanation of why the
topic was selected.

The candidate connects
the topic to the broader
field of study.

The candidate connects the
topic to the field of education.

Review of Literature

and...

and...

The candidate cites
literature that is current
and relevant

The candidate includes
literature that is obtained
from a broad range of
sources and...

The literature cited represents
multiple perspectives relevant
to the topic and ..
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The candidate includes
literature from sources
that are appropriate for
scholarly research.

The candidate connects the
literature cited to the topic of
study and...

The candidate critiques the
source, accuracy, and
appropriateness of the
literature cited.

Content

and...

and...

The candidate includes
information that is current
and relevant to the topic.

The candidate includes
information that is
obtained from a broad
range of sources and...

The candidate demonstrates
the ability to interpret
information with respect to
the topic of study and...

The candidate includes
information from sources
that are appropriate for
scholarly research.

The candidate shows an
understanding of how
information is collected
relevant to the particular field
of study.

Depth

and...

and...

The candidate presents an
adequate synthesis and
summary of the collected
information regarding the
topic of study.

The candidate makes
connections between the
various perspectives
and...

The candidate makes
connections between the
information collected and the
broader field of study and...

The candidate provides
multiple interpretations of
the information collected.

The candidate makes
connections between the
information collected and the
field of education and...
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The candidate shows
reflection on the significance
of the information collected
on his or her own goals and
experiences.

Conclusions
and... and...
The candidate draws The candidate draws The conclusions drawn
conclusions that are conclusions that show represent independent and
consistent with the logical interpretation of | critical thinking relevant to
collected information. the information collected | the field of study and..
and...

The candidate includes
possible applications of
the conclusions he or she
has drawn.

The candidate includes
discussion of possible
extensions of the information
collected into future research

and practice.

BIOLOGY/CHEMISTRY EDUCATION PROGRAM i EE2

1. Name of Evidence Chemistry Research Presentation

2. Directions/Requirementsfor Candidates: During the
Biology/Chemistry Seminar, you will research two topics
of interest, finding the relevant and current information
from the scientific literature using computer searches,
subject indexes, author indexes, etc. From the research,
you will present two PowerPoint presentations during the
semester. Each presentation will be accompanied by a title
page, outline, and summary.
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Biology/Chemistry 4057 Biology/Chemistry Seminar-
Guidelines for Presentations

General guidelines:

_ Topicsmust be selected from the approved list.

_ Students are expected to present on their assigned days unless
absolutely necessary.

__Your presentation must be saved in the old format to run on
the classroom computer!

_ Power Point format 15-20 minutes, 1415 minutes for
questions.

_ Limited to a maximum of 25 slides per presentation (Title
page, outline and summary are in addition)

_ Points will be deducted for under 15 minutes and over 20
minutes

_ Practice your talk beforehand! People tend to speed up when
nervous. Do not go under 15 minutes!

Slide Guidelines:

_ Do not put too much information on a single slide.

_ Pick a color combination that is easy to read. Light text on a
dark background is usually the best combination.

__Fonts: Pick a font that easy to see. Arial is best at not less
than 21 pts.

_ Use a single font for each presentation. You may use bold,
italics, underlines and color and size changes for emphasis
where necessary.

_ Try to avoid complete sentences. Use bulleted points.

_Avoidan mations; this is a Aformald

__Avoid staring at the slidielook at your audience.

__ Do not read from the monitor or from the screen.

__Annotate all graphics from the web with their URL.:

__Itis highly recommended that you try your slidedius
projector in the classroom prior to your presentation day; What
looks fine on a monitor often does not look as well when
projected. An electronic copy of your final presentation should
be emailed to the professor as soon as possible after your
presendtion. Do not email it beforehand; we want the exact set
of slides you presented in class.
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3. Addressing the StandardsCandidates will participate in
the Biology/Chemistry Seminar during the semester before
their internship experience. The goalgled seminar will allow
each candidate an opportunity to demonstrate a depth of
understanding of science content and the ability to apply it.
Participation in the seminar will require that the student
demonstrate the familiarity the scientific literaturedahe
ability to integrate the information into a coherent logical
presentation. Secondary Science teachers must understand and
be able to use the unifying concepts in science, must
demonstrate an understanding of the nature of science, and
must understaththe process of scientific inquiry. All of these
standards will be met during the process of developing and
delivering these presentations.

4. How Evaluated: The professor of record will meet with
the student, not earlier than one weekfter each, toritique
of their presentations and discuss of the grade earned. The
presentation will be evaluated using an evaluative rubric based
on content knowledge standards: understanding the
unifying concepts of science, the nature of science, and the
process of@entific inquiry. Both the power point presentations
and the rubrics are submitted as part of the Electronic Student
Teaching Portfolio which is evaluated by the University
Supervisor and an fioutside eval
administrator) usig a standard analysis rubric which is based
on the standards addressed for the evidence.
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ELEMENTARY EDUCATION PROGRAM i EE2
1. Content Area Project Analysis

2. Directions/Requirements for candidatesContent Area
Project- Evidence that demonstrates candidate depth of
understanding and application of content knowledge
(English, Social Studies, Math or Science)

a. Two semesters prior to the Student Teaching Semester
(for most students, this is the sed semester of the
junior year) register for Content Area Project (0 credit,
Pass/Fail). In consultation with your academic advisor
select an assignment completed or in progress in a
content course within the program of studies which
demonstrates depth ohderstanding and application
of content knowledge within the particular discipline.
Examples of appropriate courses include: Global
Perspectives in Literature or an English literature
elective; American History/ Government, Cultural
Geography, North Calioa History, or Global
Perspectives in World Cultures/History / Political
Science; and General Science,/Biology,/Chemistry.
Examples of appropriate projects include a literary
critique or analysis of literature; a historical analysis or
primary historical social science research; and
scientific inquiry or an original science investigation.

NOTE: The selected assignment should demonstrate
depth of understanding and application of a specific
topic within the content area Assignments

completed in educatiocourses or assignments which
include pedagogical components or applications are
not acceptable for this requirement.

a. Obtain consent of the professor of record for the
course (if available) or another member of the
particular academic department to seageContent
Area Mentor who will approve the appropriateness of
the assignment.
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b. In conference with the Content Area Mentor, verify
that a grade of B or better (or the equivalent above
average designation) was obtained OR that the
candidate has made rewisk to the assignment as
directed by the Content Area Mentor to bring the
project to Ai B/above average level.

c. Once this verification is obtained, complete the
Reflection section of the Content Area Project
Analysis (which includes a description of the
assignment and a reflection on how it advanced your
depth of understanding and application of knowledge
within the content area) and submit it to the Content
Area Mentor who completes the Evaluation Rubric
section (which verifies that the assignment and
reflection demonstrate depth of understanding and
application of content knowledge and conform to
research practices and conventions appropriate to the
discipline).

e. Submit the completed Content Area Project Analysis
to the academic advisor who will recdtee passing
grade for Content Area Project. Verification of the
grade for Content Area Project will be made at the
beginning of the semester PRIOR to student teaching
as part of the Student Teaching application process.
You will not be cleared for studetgaching until a
grade of Pass for Content Area Project is obtained.

3. Include the Content Area Project Rubric in the electronic
Student Teaching Portfolio.
Addressing the standards:The Content Area Project
Analysis specifically addresses the standardsftilgtors
through the Content Area Mento
the project demonstrates an appropriate level of content
knowledge in the teaching specialty (3b.1)

4. How evaluated: The Content Area Project Analysis (with
the Reflection section congted by the candidate) is
submitted to the Content Area Mentor who assesses it using
the Evaluative Rubric section (standardized for all
elementary education content areas and including criteria
which assess depth of understanding and application of
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contert knowledge and conformance to research practices

and conventions appropriate to the discipline). The candidate

submits the completed Content Area Project Analysis to the

academic advisor, who records the grade for the Content

Area Project. The Content AadProject Analysis is submitted

as part of the Electronic Student Teaching portfolio which is
evaluated by the University Supe
evaluatoro (a practicing teacher
standard analytic rubric which is based on tiaadards

addressed for this evidence.

ENGLISH AND EDUCATION PROGRAM i EE2
1. Content Area: Literary Theory Paper

2. Directions/Requirements for candidatesin your English
ENG 430 class, you will complete a Literary Theory Paper.
This is a 12page research paper on contemporary literary
theory and will involve synthesizing and incorporating
both primary and secondary literary texts. You must not
only show that you understand the literature, but also
formulate your own original arguments in response to the
literature. In completing this paper, you will demonstrate a
sophisticated, deep knowledge of the contemporary
foundations on which literary analysis is bdsThe level
and style of writing will be appropriate for a scholarly
work. Specific topics and texts will be approved by the
professor who will provide you with an evaluative rubric.

3. Addressing the Standards:This project will require
students to dealop a deep understanding of contemporary
literary theory. As literary theory is the implicit basis for
interpretation and understanding, preparing this paper will
demand that students elevate both the level of their reading
and the precision of their wiilg. The evaluation by the
professor of record documents that the candidate has
demonstrated an appropriate level of content knowledge in
the teaching specialty (3b.1)

4. Institutional Evaluation: The professor of record for
ENG 430 completes an Evaluati&orm based on the
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rubric provided. The Evaluation Form is submitted as part

of the Electronic Student Teaching portfolio which is
evaluated by the University S
evaluatoro (a practicing teac
standard malytic rubric which is based on the standard
addressed for this evidence.

HEALTH AND PHYSICAL EDUCATION PROGRAM i EE2
1. Name of evidence:Motor Skill Analysis

2. Directions/Requirements for candidates:
Using the text Schmidt,R.A& Wrisberg, C.A.
(2008).Mototearning and performance: A
situationbased learning appach (4th edition.).
ChampaigriL: Human Kinetics, develop project that
analyzes a specific motor skill in the context of the theory
covered in the text.
Specific instructions are aslfows:
a. Decide on a specific motor skill you would like to
analyze using the content aftdmework of the
text, as well as other methods.

b. Obtain instructor approval for your skill (we do
not want redundargrojects/presentations).

c. Answer all of the 50 gestions provided*.
Use/includethe questions to outline yoanswers.
Use single space for the text of your answers.

d. Write a 2page summary and reflection of your
project.

e. Supplement your project using at least one other
method. You may find a motor leang research
article that deals specifically with your skill. Read
it, summarize it, analyze, arapply it. If you wish
to do a different supplement, get approval from
the instructor first.
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f.

Informally and briefly, present to the class the
most imporant aspects of your Skiknalysis.

Additional Advice:

a.

Answer questions ith depth and thoroughness
whenpossible. Realize some questi@me best
answered in a brief manner, especially when the
content of a question is not veapplicable to

your specific motor skill.

Always relate answers to your particular skill. Do
not bother with definitions adescribing the

th e o rapséver the question by applying the
concepts to your particulakill.

Present your project in an organized manner (no
large bnders please). No title pagescessary
either. Place <your last name>/<your skill> in the
header along with pagaumbers.

Examine the evaluation page. It will help you
understand how your grade is determiaed it

will help you improve your grade by sémg as

a guide.

This project will be evaluated in this course
according to the rubric provided. The rubric
will be submitted as part of your Electronic
Student Teaching Portfolio

*The questions are:

Chapter 1

1. Classify your skill by Tas®rganization.

2. Classify your skill by Relative Iportance of Motor and Cognitive
Element® be sure t@ompare the importance of the two elements

3. Classify your skill by Environmental Predictability

4. Describe what the physical performance of your kiaks like for
beginners. Detail amany separate movements as you can. Be
certain to describe the following components:

a. Postural
b. Locomotor
¢. Manipulative
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5. Repeat question 4 for intermediates.
6. Repeat question 4 for advanced performers.

Chapter 2
1. Describe what occurs during the Stimulus Identification
informationprocessing stage gbur skill AND the relative
importance of it.
2. Describe what occurs during the Response Selection information
processing stage of yoskill AND the relative importance of it.
3. Describe what occurs during the Response Programming
informationprocessing stage gbur skill AND the relative
importance of it.
4. Describe how the following issues relate to your skill:
a. Anticipation
b. Disguising
c. Faking
5. Describe the optimal zone of arousal for your skill.

Chapters 3 & 4

1. Is your skill operloop or closedoop? (Is it a combination?)

2. Make an estimate of the typicabvement time of your skill in
milliseconds. How did yoarrive at your estimate?

3.Describe the role of Atriggered 1
performance of your skill.

4. Describe how your skill can be voluntarily modified after
performance is initiated.

5. Describe how focal vision and/or ambient vision are used during
the performaaoe of yourskill.

Chapter 5

1. Describe the invariant features of your skill.

2. Describe the surface features of your skill.

3. Describe spatial accuracy issues relevant to the movement time of
your skill.

4. Describe timing accuracy issues relevanh&orhovement time of
your skill.

Chapter 6
1. Look at the abilities on pp. 16%0. In respect to your skill, which
abilities
a. Are the most important in order to be successful with
your skill?
b. Are of secondary importance in order to be successful
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with your skill?
c. Are unnecessary in order to be successful with your
skill?
2. How could you evaluate/assess individuals with respect to three of
the most importardbilities?

Chapter 7
1. Provide an example of a goal for student that is Challenging,
Attainable/Realistic, ahSpecific for:
a. A beginner
b. An intermediate
¢. An advanced performer
2. Provide examples of the following type of goals for students in your
setting:
a. Outcome
b. Performance
c. Process
3. Describe an assessment plan for \shilt that focuses on:
a. Outcome
b. Process

4. Provide examples of positive and negative transfer within your
activity OR from outside oyour activity.

5. Provide examples of near and far transfer within your activity OR
from outside of youmctivity.

6. Describe how your skill is similar to another skill, primarily with
respect to Movemeriilements (try to pick a skill that is relatively
different with respect to Perceptual @@dnceptual elements).

7. Describe how your skill is similar to another skilfimarily with
respect to PerceptuBlements (try to pick a skill that is relatively
different with respect to Movement a@nceptual elements).

8. Describe how your skill is similar to another skill, primarily with
respect to Conceptuklements (trya pick a skill that is relatively
different with respect to Movement aReérceptual elements).

Chapter 8

1. What could you say to a learner to familiarize them with practicing
your skill?

2. Describe what you consider to be the most importaetriat
attentional focus and mognportant external attentional focus for
performers of your skill.

3. Describe the influence of fatigue and importance of rest when
practicing your skill.

4. Describe the ideal practice schedule in terms of days, time, and/or
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practce trials.

5. Describe Aspatial anchorso for t
skill.

6. Name 23 cues that could be used for teaching your skill.

7. Describe how teaching your skill is conducive to guidance techniques.

8. Describe how teaching your $k#8 conducive to
fractionization/segmentation.

9. Describe how teaching your skill is conducive to simplification and
slow-motion practice.

10. Describe how teaching your skill is conducive to edetection

practice.

Chapter 9
1. Give an example ofgood random practice schedule involving
your skill.
2. Give an example of a varied practiced schedule involving your
skill.
3. Give an example of a schema that would be developed by
practicing your skill.
4. Would you consider whpnott ski |l

Chapter 10

1. What augmented feedback is relevant for your skill in
competition?

2. What augmented feedback is helpful for your skill in practice?

3. What KR is most important for learning to perform your skill
correctly?

4. What KP is most important for learning to perform your skill
correctly? In what order would you generally provide this KP
and why?

5. Is there any concurrent feedback that could be helpful to
performers/learners of your skilExplain.

6. Write anattentional cueing program for your skill.

7. Guess how many trials would be a good rule of thumb for
providing summary feedback fgour skill. What, if anything,
made you guess this?

3. Addressing of Standards Satisfactory completion of the project
asdocumented by the rubrgpecifically addresses the
standards/descriptors by demonstrating an appropriate level of
contentknowledge in the teaching specialty (3b.1)

4. Institutional Evaluation: The rubric is submitted as part of the
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Electronic Student &achingPortfolio which is evaluated by the
University Supervisor and an fout si
teacher or administrator) using a standard analytic rubric which is

based on the standard addredeedhis evidence.

MAT PROGRAM IN ELEMENTARY EDUCATION i EE2
1. Name of Evidence:Scholarly Article

2. Directions for candidates:

a. This project requires that you complete a professional
work in a core content areanath,social studies,
English, science) worthy of submission to thé fi@ 6 s
professional journal. Thishould be an original piece,
and not simply a review of literature or review of other
scholarlyopinions. Examples might include the
completion of an oral history (with emphasis on
methodology), an origg literacy criticisn, research
into the fields of math, or inquiry intostientific
question.

b. You have two choices for selecting your topic: you may
revisit an uppetevel work youcompleted in your
undergraduate program, or you may work through one
of your methodologycourses or a directed study to
identify an area you can explore.

c. As approved by your program coordinator, identify and
obtain the consent of a mentor wivdl serve as a
consultant for this project. Mentors should be experts in
the selected field aftudy and be professionals (e.g
authors, linguists, historians, sociologists, scientists,
mathematicians).

d. Complete an extensive study into the content field,
which is not linked to classroopedagogy. This
scholarly work, appropriate for submissiorato
scholarly journal in the fieldnust include an
examination of the resources available to complete the
research. Thisommentary on the scholarly sources
available should be available in an appendix, attached
to your paper.

e. The paper should be fortted in the submission style
of the field you chose, including biasfrieeguage and
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citations.

f. Include in the appendix a description of the work you
completed with your mentor, tttempleted assignment
rubric with signature of your professional memto
(indicating that yolhave demonstrated appropriate
depth of content knowledge, and a documentation of
the presentation to an appropriate audience (e.qg.
presentation in a University audience or to a
professional organization) or submission of the work to
a professional journal or otheducational outlet.

3. Addressing the Standards:The preparation of this idepth
scholarly piece, worthy afubmission to an appropriate
scholarly outlet, will involve the candidate in examining the
researctand resourceavailable to those in their content
field. It will also allow them to work with apecialist in the
field of their choosing, either within the University or within
thecommunity andwill demonstrate the appropriate level of
content knowledge in one arefithe teaching specialty
(3b.1. demonstrates an appropriate level of content
knowledge in the teaching specialty)

4. Institutional Evaluation: Completion of the assignment will
be required at approximately thad-point of the initial
licensure prograniThe project will be evaluated by the
professionamentor using a standard rubric. The project with
appendix (description, rubric, and signatusdl) be submitted
electronically as part of the Practicum portfolio, which is
evaluated by amember ofthegchu at e faculty and
evaluator o (a puwbnlinistcatod.c hool t e:

MATHEMATICS AND EDUCATION PROGRAM i EE2
1. Content Area Evidence:Mathematics Research Project

2. Directions/Requirements for candidatesMathematics
Research Projeé€andidates in the secondary mathematics
education program will submit as evidence a Mathematics
Research project. The research project will involve
exploration into an advanced topic that must be approved by
the studentds pr oj eantextengon tfor .
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a mathematics content topic found in any of the required
mathematics courses. Details of the process of selecting a
research topic and the means by which it will be assessed
follow.

a. The candidate will select a topic for the researgiepa
after completing required courses in mathematics.

b. The candidate must obtain approval from the faculty
research mentor of the selectegic. A few examples of
the topics of research are graph theory,-Bonlidean
andEuclidean geometry, coding thigovoting theory,
and measure theory. Of couttbese are just a few
examples and other content topics that delve deeper into
aparticular mathematical content area will be
considered.

c. In conference with the research mentor, develop the
guidelines forthe project and carry out the research,
meet regularly with the research mentor to receive
formative feedback on the progress and quality of your
research. The student will locate literature in
mathematics that is relevant to the research topic,
critically evaluate this literature and effectively
communicate the mathematical concepts both in writing
and orally.

dDuring the candidateds junior
candidate will register for and complete the new
mathematicsresearcttourse (Capstone for Mathematics
Education) which will be an addition to our current
content course requirements. The course will require
completion of the studentds r e:
student will make an oral presentation. The student will
receivea grade of AF, and a minimum grade of C is
required.

e. Submit the completed research project to the research
mentor who will evaluate it according to the criteria on
the Evaluative Rubric. A grade of "C" or better must be
obtained on this project. If thgrade is lower than "C",
revisions must be made and resubmitted. The evaluation
of the capstone research paper, oral presentation, and
assessment are explained below.

Research Papé&rThe research paper must be a
minimum of 5 pages. The topic of reseanchst be
chosen from an array of rich topics available within the
required mathematics courses. The paper must include
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an explanation of the topic to be researched and
exploration into the historical significance of the topic. If
possible, any realorld gpplications relevant to the
mathematical concept must be explored as well. The
paper must contain the historical development of the
topic that the student has chosen to study.
Oral Presentation Candidates for secondary grades (9
12) Mathematics and Eduian licensure must give a
15-minute multimedia presentation on their research
topic to their peers and the mathematics faculty. Other
mathematics majors and faculty from across campus will
be invited to attend as well.

f. Submit the completed project akg@laluative Rubric as
part of your Student Teaching portfolio.

3. Addressing the Standards:
The Mathematics Research Project specifically addresses the
standards/ descriptors through t
and verification of the Portfolio El@ators that the candidate
demonstrates an appropriate level of content knowledge in the
teaching specialty (3b.1)

4. Institutional Evaluation: The capstone research projects will
be evaluated by the entire mathematics faculty who rely on
professional jugment. A more formal (and standard) rubric
which is directly tied to the North Carolina Professional
Teaching Standards will be developed during the upcoming
academic year. The completed analysis is submitted to the
research mentor who assesses it usiag=taluative Rubric
(standardized for all projects in this specialty area). The project ,
videotape of the oral presentation, and rubric are submitted as
part of the Electronic Student Teaching Portfolio which is
evaluated by the University Supervisoransh fAout si de
evaluatoro (a practicing teache
standard analytic rubric which is based on the standards
addressed for this evidence.
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MIDDLE GRADE LANGUAGE ARTS PROGRAM i EE2
1. Content Area Literary Theory Paper

2. Directions/Requirements for candidatesin your English
ENG 430 class, you will completeL#terary Theory Paper. This
is a 12page research paper on contemporary literary theory and
will involve synthesizing and incorporating both primary and
secondary literary texts. You musit only show that you
understand the literature, but also formulate your own original
arguments in response to the literature. In completing this paper,
you will demonstrate aophisticated, deep knowledge of the
contemporary foundations on which literary analysisaised.
The level and style of writing will be appropriate for a scholarly
work. Specific topicsand texts will be approved by the professor
who will provide you with an evaluative rubric.

3. Addressing the StandardsThis project will require students to
develop a deep understandiofgcontemporary literary theory.
As literary theory is the implicit basis for interpretation and
understanding, preparirgis paper will demand that students
elevate both the level of theeading and the precision of their
writing. The evaluation by the professor of record documents
that the candidate has demonstrated an appropriate level of
content knowledge in the teanlgispecialty (3b.1)

4. Institutional Evaluation: The professor of record for ENG 430
completes and Evaluation Fotmased on the rubric provided.
The Evaluation Form is submitted as part of the Electronic
Student Teaching portfolio which is evaluated bg thhiversity
Supervisor anvdlaatdoot §aderactici
administrator) using a standard analytic rubric which is based
on the standard addressed for this evidence.

MIDDLE GRADE MATHEMATICS PROGRAM i EE2
1. Content Area Evidence:Mathematics Research Project
2. Directions/Requirements for candidates:Mathematics

Research Proje@andidates in the Middle Grade Mathematics
education program will submit as evidenclathematics
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Research project. The research project will involygl@ation
intoanadvanced topic that must be
project mentor. The topic will be axtension of a mathematics
content topic found in any of the required mathematics courses.
Details of the process of selecting a research tpicthe means
by which it will be assessedllow.

a. The candidate will select a topic for the research paper
after completing requiredourses in mathematics.

b. The candidate must obtain approval from the faculty
research mentor of the selectegic. Afew examples of
the topics of research are graph theory,-Bonlidean
andEuclidean geometry, coding theory, voting theory,
and measure theory. Of coutthese are just a few
examples and other content topics that delve deeper into
aparticular mathematal content area will be
considered.

c. In conference with the research nmamdevelop the
guidelines for the project and cawyt the research,
meet regularly with the research mentor to receive
formativefeedback on the progress and quality of your
research. The student will localiterature in
mathematics that is relevant to the research topic,
critically evaluate thiditerature and effectively
communicate the mathematical concepts both in writing
andorally.

dDuring the candorgeartheds juni o
candidate will register for antbmplete the new
mathematics research course (Capstone for Mathematics
Education)which will be an addition to our current
content course requirements. The coursereflire
compl etion of tpaper,andthedent 6s
student will make an orgresentation. The student will
receive a grade of -4, and a minimum grade of C is
required.

e. Submit the completed research project to the research
mentor who willevaluate itaccording to the criteria on
the Evéduative Rubric. A grade of "C" or better must be
obtained on this project. If the grade is lower than "C",
revisions must be made aresubmitted. The evaluation
of the capstone research paper, oral presentation, and
assessment are explained below.
Research PapérThe research paper must be a
minimum of 5 pages. The topic sfsearch must be
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chosen from an array of rich topics available within the
requiredmathematics courses. The paper must include
an explanation of the topic to besearched and
exploration into the historical significance of the topic. If
possible, anyealworld applications relevant to the
mathematical concept must be explored as well.
The paper must containgthistorical development of the
topic that the student hakosen testudy.
Oral Presentation Candidates for Middle Grade-&
Mathematics and Educatidicensure must give a 15
minute multimedia presentation on their research topic to
their peers and the mathematics faculty. Other
mathematics majors and faculty fraoross campus will
be invited to attend as well.

f. Submit the completed project and Evaluative Rubric as
part of your Student Teachimprtfolio.

3. Addressing the Standards:
The Mathematics Research Project specifically addresses
thest andards/ descriptors through
signature and verification of tHeortfolio Evaluators that
the candidate demonstrates an appropriate level of content
knowledge in the teaching specialty (3b.1)

4. Institutional Evaluation: The capstoa research projects will be
evaluated by the entimathematics faculty who rely on
professional judgment. A more formal (and standard) rubric
which is directly tied to the North Carolina Professional Teaching
Standards will beleveloped during the upcongirmcademic year.
The completed analysis is submitted totbgearch mentor who
assesses it using the Evaluative Rubric (standardized for all
projects inthis specialty area). The project , videotape of the oral
presentation, and rubric are submitéedpat of the Electronic
Student Teaching Portfolio which is evaluated by the University
Supervisor and an fioutside evaluat
administrator) using a standard

MIDDLE GRADE SCIENCE PROGRAM i EE2

1. Name of Evidence Biology Seminar Presentations
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2. Directions/Requirements for Candidates:During the Biology
Seminar, you will researdiwo topics of interest, finding the
relevant and current information from the scientiierature using
computer searches, subjentiéxes, author indexes, etc. From the
researchyou will present two PowerPoint presentations during the
semester. Each presentation willdmompanied by a title page,
outline, and summary.

Biology 405i Biology Seminar- Guidelines for Presentations
General guidelines:
_ Topics must be selected from the approved list.
_ Students are expected to present on their assigned days unless
absolutely necessary.
__Your presentation must be saved in the old format to run on the
classroom computer!
_ Power Pointdrmati 15-20 minutes, 1415 minutes for
guestions.
_ Limited to a maximum of 25 slides per presentation (Title page,
outline and summary aie addition)
_ Points will be deducted for under 15 minutes and over 20
minutes
_ Practice your talk beforehanBeople tend to spdeaip when
nervous. Do not go under hdinutes!

Slide Guidelines:
__ Do not put too much information on a single slide.
_ Pick a color combination that is easy to read. Light text on a
dark background is usualtile best combination.
_ Fants: Pick a font that is easy to see. Arial is best at not less
than 21 pts.

_ Use a single font for each presentation. You may use bold,
italics, underlines and coland size changes for emphasis
where necessary.

_ Try to avoid complete sentences. bisdleted points.

_ Avoid animations; this is a

_ Avoid staring at the slidelook at your audience.

__ Do not read from the monitor or from the screen.

_ Annotate all graphics from the web with their URL:

_ It is highly recommendedhat you try your slides on the
projector in the classroom pritw your presentation dawhat
looks fine on a monitor often does not look as well when
projected.
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An electronic copy of your final presentation should be emailed to
the professor as soon pa@ssible after your presentation. Do not
email it beforehand; we want the exact set of sligespresented

in class.

3. Addressing the Standards:Candidates will participate in the
Biology Seminar during theemester before their internship
experienceThe goals of the seminar will allow eacandidate an
opportunity to demonstrate a depth of understanding of science
content and thability to apply it. Participation in the seminar will
require that the student demonstratefémailiarity the scientific
literature, and the ability to integrate the information into a
coherentogical presentation. Middle Grade Science teachers must
understand and be able to useuhdying concepts in science,
must demonstrate an understanding of the nature of sciente, an
must understand the process of scientific inquiry. All of these
standards will be met durirtge process of developing and
delivering these presentations.

4. How Evaluated: The professor of record will meet with the
student, not earlier than omeeek dter each, to critique of their
presentations and discuss of the grade earnedorElsentation
will be evaluated using an evaluative rubric based on content
knowledgestandards: understanding the unifying concepts of
science, the nature of science, argtocess of scientific inquiry.
Both the power point presentations and the rubrics are submitted
as part of the Electronic Student Teaching Portfolio which is
evaluated by the Universi§yuper vi sor and an fiouts
(a practicing teacher or adnstrator) using a standard
analysis rubric which is based tre standards addressed for the
evidence.

MIDDLE GRADE SOCIAL STUDIES PROGRAM i EE2
1. Content Area: Historiographical Review Essay

2. Directions/Requirements for candidates:
ProjectRequirements: Write a Research Proposal. Pick a topic in
American History taesearch (Middle Grades Social Studies
teacher candidates will select a topic thatlsvant to North
Carolina History). Usénterpretations of American History Vol. |
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or Il to help you select the topic. Your topic should overlap with
one of the chapters, but no¢ identical to the chapter topic. For
example, you may choose to research the Chipamer
movement as part of the chapter on the Civil Rights Movement.

Choose an HNet Discussion List

Select a topic from the #let Discussion List that is related to the
topic you chose foyour historiography project. Hlet, or the
Humanities and Social Sciences Onlietwork, is located at
http://www.hnet.org/lists/ You will choose one of the lists and
check the postings regularly, printing those that relate in some way
to your topic, oillustrate a historiographical trend of importance.
Submit an Annotated Bibliography

You will use theinternet and library to find at least five scholarly
historical monographson your topic. The monographs may be book
or articlelength, but must be scholarly ahidtorical.

Monograph criteria:

Monographs should cover a range of dates. For example,
publicaions from the 197080s, 90s, and 2000 would be a good
range.The monographs must be scholarly. That means that they
must be written by an acadentiistorian and based on actual
evidence (included in footnotes or endnotes). You must find
out who the autbr is and their credentials to prove their
qualifications.The subject of the monograph must be closely
related to the topic you chose for ydustoriography, so that you
can discuss it as one approach to the history of your topic.
Write an 8 - 10 page Hstoriographical Review Essay

The review should pull together all of the information from the
above steps. You shoutdimmarize and critique your articles and
put them in the context of what we discusdedughout the
semester in class, and what you foomdHNet and in the
Interpretationschapter. A critique means that you assess how
accurate and helpful the article was, &oadv much sense its thesis
made to you. Putting the articles into context means that you
discuss what information or insight they addo the
Interpretationchapter and HNetdiscussion, and how they were
similar or different in terms of methodology or theoretical
approach to the studies discussed in class textbooks, the chapter,
and HNet.

3. Addressing the Standards:Middle Grades Social Studies
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Education candidates will takdistoriography during the semester
before student teaching. This class provides theopaortunity to
demonstrate a depth of understanding and application of content
knowledge irHistory. Althowgh these candidates will have a
foundation in Sociology, Civics, Economics apslychology

provided by their global perspectives core requirements as well as
their concentration course requirements, more of their specialty
area semester hours come in theaaiff history. The study of

history will provide the candidates views of culture systems during
historical periods, the influence of science, technology and
ecologic interdependence fbistorical periods, and how the
development of democracy and hunmayhts has influenced the
building of governments, the meaning of power and leadership as
well as how laws ardeveloped and order is maintained. In
Historiography, students will read a variety of texts on

the nature of history, historical controversiasd istorical
methodology. This assignmentimdended to help candidates
develop critical thinking, research, and writing skills. This will
require the development and practice of analytical writing and
thinking skills and integratingow the reading matials relate to
other materials with which the candidate is familiar, and

elaborate on these connections.

. Institutional Evaluation:

Using the Evaluative Rubric, the Historiography Essay will be
evaluated by the professorrefcord for History 425,

Historiography. The Rubric will specifically address the following
21% century social studies skills: critical reading and analytical
writing, knowledge and appropriaég@plication of research
methodology, and recognition of interdisciplinary connections
betwveencontent area disciplines; that is, history, economics,
political science, sociology and psychology.

Then the essay and rubric are submitted as part of the Electronic
Student Teaching portfolishich is evaluated by the University
Supervisorsadd awahoatoro (a practi
or administrator) using a standard analysis rubric which is based on
the standards addressed thoe evidence.

MUSIC EDUCATION PROGRAM 1 EE2

1. Name of Evidence:Culminating Recital
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Directions/Requirements forcandidates:The culminating
performance event for all music education majors is the junior
recital. It must contain twenty minutes of music and will be
assessed for knowledge of repertoire, performance demeanor,
intonation, tone, and overall expression

Addressing the StandardsSuccessful completion of this
Evidence wil/l demonstrate St
subjects beyond the content

-~ o

Institutional Evaluation: After the recital, each faculty

membe will assign a grade, usj arubric which is will be

based on knowledge of repertoire, performance demeanor,
intonation, tone,and overall expression. The compilation of

the grades wil/| result in a fi:1
or above. The Rubr iueswillwe t h pr of
submitted are submitted as part of the Electronic Student

Teaching portfolio which is evaluated by the University
Supervisor and an fioutside eval
administrator.)
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Candidate Name:

Date Completed:

Evaluators:

Wingate University
Music Education — EE2: Culminating Recital

For licensure, all candidates must perform the culminating recital which must meet the
“proficient” level in the following areas: programming, deportment, performance skills,
and overall ability. The following assessment rubric would be employed using a three-
level scale (Emerging, Proficient, and Accomplished).

Criteria Emerging - 1 Proficient - 2 Accomplished -3
Programming | Repertoire and Repertoire and Repertoire and
programming does | programming meets | programming exceeds the
not meet the level | the level of level of expectation for the
of expectation for | expectation for the chosen instrument.
the chosen chosen instrument.
instrument.
Deportment | Candidate does not | Candidate Candidate exceeds
demonstrate a demonstrates an expectations in
proficient level of | understanding of performance etiquette and
understanding of performance deportment.
performance etiquette and
etiquette and deportment.
deportment.
Performance | Candidate does not | Candidate Candidate demonstrates
Skills demonstrate demonstrates exceptional performance
proficiency in proficiency in ability and understanding
understanding and | understand and of chosen instrument.
performance of performance of
chosen instrument. | chosen instrument.
Overall The overall The overall The overall performance
Performance | performance does | performance reflects | reflects exceptional
not reflect the the scholarship and | understanding and
scholarship and proficiency in the scholarship of the chosen
proficiency in the chosen instrument. instrument.
chosen instrument.

READING PROGRAM T EE2

Name of Evidence:Content Area Project Analysis

Directions/Requirements for candidatesThe capstone

project for the Reading Addn Licensure Program is to
complete a Content Area Project Analysis. Content Area
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Project Analysi§ As a corequisite for Education
420(Invesigations in Reading), register for the Content Area
Project (O credit, Pass/Fail). In preparation for the Reading
Research Proposal required for Ed 420, candidates will
complete a Research Synthesis provide content background
for the proposal. This evideashould demonstrate the depth
of your understanding and application of knowledge within
the content field. Research topics should be specific, to
provide depth of content knowledge rather than breadth.
Specific topics may be drawn from such fields asuistics,
psychology of reading, and specific reading disabilities.
NOTE: Topics which include pedagogical components or
applications are not acceptable for this requirement.

Project guidelines:

a. In consultation with the professor of record ED
420 professoand Program Coordinator, select an
appropriate topic for the Research Syntheses. The
professor and/or Program Coordinator will then
advise you in the selection of a Content Area
Mentor, a professional in the field of study,
selected from the universitydalty or public
school partners, who will provide support and
guidance.

b. Complete the Research Synthesis in the form of
formal paper, suitable for presentation to
educators. Your paper should include: a
preliminary research statement (overview and
significance of the topic); statement of the
problem /research questions; review of literature
related to the topic; and conclusions, insights, and
implications of the research as relevant to the
research problem/questions. Include a
bibliography and format the papin APA or in
the style appropriate to the field of study.

c. Submit the Completed Research Synthesis to the
professor of record for Ed 420 as part of course
requirements, and to the Content Area Mentor,
who verifies that the project demonstrates depth
of understanding and application of content, or
suggests revisions until such verification can be
obtained.
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d. Once verification has been obtained, complete the
Analysis Section of the Project Rubric (which
includes a description of the project and a
reflectionon how it advanced your depth of
understanding of the content area), and submit it
to the Content Area Mentor who completes the
Evaluation section (which verifies that the project
and it analysis demonstrate depth of
understanding and application of coriten
knowledge)

e. Submit the completed Content Area Project
Rubric to the Program Coordinator who will
record the passing grade for Content Area Project.
Verification of the grade for Content Area Project
will be made at the beginning of the semester
PRIOR to tudent teaching as part of the Student
Teaching application process. You will not be
cleared for student teaching until a grade of Pass
for Content Area Project is obtained.

f. Include the Content Area Project Rubric in the
electronic Student Teaching Porttol

Addressing the Standards:The Content Area Project Rubric

specifically addresses the standards/descriptors through the
Content Area Mentordéds signature Vv
demonstrates an appropriate level of content knowledge in the

teaching spcialty (3b.1).

Institutional Evaluation: The Content Area Project Analysis
(with the Reflection section completed by the candidate) is
submitted to the Content Area Mentor who assesses it using
the Evaluation Rubric section (which assesses depth of
understanding and application of content knowledge). The
candidate submits the completed Content Area Project
Analysis to the Program Coordinator, who records the grade
for Content Area Project. The Content Area Project Analysis
submitted as part of the ddtronic Student Teaching portfolio
which is evaluated by the University Supervisor and an
fout side evaluatoro (a practicing
using a standard analytic rubric which is based on the
standards addressed for this evidence.
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Candidate Name:
Date Completed:
Evaluators:

Wingate University

Reading - EE2: Research Paper

Reading Research Paper

Developing- 1

Proficient- 2

Accomplished- 3

Topic and relevance of study

and...

and...

The topic is clearly stated
and identifies investigation
in specific areas of reading
such as linguistics,
psychology of the reader
and the reading process, or
reading disabilities And...

The topic is relevant to the
specific field of study.
And...

The topic requires depth of
investigation, stating a need,
concept, controversy., or
question.

An explanation of why the
topic was selected gives
direction to the study.
And...

The topic selection is
significant and connected to
the field of education.
And...

The topic selection is
designed to inform the field
of reading and advance
knowledge in many areas of
needed research.

Statement of problem

and...

and...

The statement of the
problem is clear and
concise and gives direction
to the study. And...

The statement of the
problem states a relevant
need in the field of reading.
Therefore, the statement
“the purpose of this study is
to” guides the process.
And...

The statement of the
problem includes purpose
and inquiry into specific
areas related to the field of
education and reading.

Research questions are
developed to guide the
investigation of reading
topics. And...

Research questions target a
specific area in reading for
investigation. And...

Research questions guide
the investigation process for
depth of knowledge.

Literature review

]and...

] and...
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The literature cited is
current and relevant. And...

The literature cited is
obtained from a broad range
of sources. And...

The literature cited
represents multiple
scholarly perspectives
relevant to the topic.

Articles are critiqued for
support of and insight into
the topic of investigation.
And...

Articles are critiqued from
sources appropriate for
scholarly research. And...

Articles are critiqued
logically for advanced ideas
or questionable propositions
for further inquiry.

Depth of Content

and...

and...

An adequate synthesis of
information is reported.
And...

Information is summarized
from a broad range of
sources. And...

Information is interpreted to
reflect in depth knowledge
of the topic.

Multiple interpretations are
provided of the information
collected. And...

Interpretations lead to
further investigations and
research.

Concl

usions and implications of research

and...

and...

Conclusions drawn are
consistent with the
collected information.
And...

Conclusions are drawn to
show logical interpretation
of the information collected.
And...

Conclusions are drawn to
represent independent and
critical thinking relevant to
reading and shows
reflection on the
significance of the
information collected to
impact the field of literacy.

Possible applications of the
conclusions are drawn from
the research.

Possible extensions of the
information collected
provide for future research
and practice.

P
rr

n P

or

and writing style

Note: MLA or APA style is used for this research paper. Minimal requirements for
grammar, structure, format. and style must be evident for project to be scored. Drafis are
to be revised continuously until proficiency is reached.

Score and comments:
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SOCIAL STUDIES EDUCATION PROGRAM i EE2

1. Name of EvidenceHistoriographical Review Essay
2. Directions/Requirements for candidates:
Project Requirements:
Write a Research Proposal:
Pick a topic in American History to research (Middle
Grades Socigbtudies teacher candidates will
select a topic that is relevant to North Carolina History).
Uselnterpretations of American HistoryVol. | or td
help you select the topic. Your topic should overlap with
one of the chapters, but not identical to the capter
topic. For example, you may choose to research the
Chicano power movemeass part of the chapter on the
Civil Rights Movement.
Choose an HNet Discussion List
Select a topic from the #Mlet Discussion List that is
related to the topic you chose favur historiography
project. HNet, or the Humanities and Social Sciences
Online Network, is located &ttp://www.hnet.org/lists/
You will choose one of the lists and check the postings
regularly, printing thos that relate in some way to your
topic, or illustrate a historiographical trend of
importance.
Submit an Annotated Bibliography
You will use the internet and library to find at least five
scholarly historical monographs on your topic. The
monographs mayebbook or articldength, but must be
scholarly and historical.
Monograph criteria:
Monographs should cover a range of dates. For example,
publications from the 1970s, 80s, 90s, and 2000 would be a
good rangeThe monographs must be scholarly. That
meanstat they must be written by an academic historian
and based on actual evidence (included in footnotes or
endnotes). You must find out who the author is and their
credentials to prove their qualifications.
The subject of the monograph must be closely rélate
the topic you chose for your historiography, so that you
can discuss it as one approach to the history of your topic.
Write an 8 - 10 page Historiographical Review Essay
The review should pull together all of the information from
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the above steps. Yahould summarize and critique your
articles and put them in the context of what we discussed
throughout the semester in class, and what you found on
H-Net and in thénterpretationschapter. A critique means
that you assess how accurate and helpful thdewas,

and how much sense its thesis made to you. Putting the
articles into context means that you discuss what
information or insight they added to the Interpretation
chapter and HNet discussion, and how they were similar
or different in terms of metidology or theoretical
approach to the studies discussed in class textbooks, the
chapter, and HNet.

Addressing the Standards:Middle Grades Social Studies
Education candidates will take Historiography during the
semester before student teaching. Thisslarovides them

an opportunity to demonstrate a depth of understanding
and application of content knowledge in History. Although
these candidates will have a foundation in Sociology,
Civics, Economics and Psychology provided by their
global perspectivesore requirements as well as their
concentration course requirements, more of their specialty
area semester hours come in the area of history. The study
of history will provide the candidates views of culture
systems during historical periods, the influerd science,
technology and ecologic interdependence on historical
periods, and how the development of democracy and
human rights has influenced the building of governments,
the meaning of power and leadership as well as how laws
are developed and ordemhaintained. In Historiography,
students will read a variety of texts on the nature of history,
historical controversies, and historical methodology. This
assignment is intended to help candidates develop critical
thinking, research, and writing skillshig will require the
development and practice of analytical writing and
thinking skills and integrating how the reading materials
relate to other materials with which the candidate is
familiar, and elaborate on these connections.

Institutional Evaluation: Using the Evaluative Rubric,
the Historiography Essay will be evaluated by the
professor of record for History 425, Historiography. The
Rubric will specifically address the following 21st century
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social studies skills: critical reading and analyticaltiwvg,
knowledge and appropriate application of research
methodology, and recognition of interdisciplinary

connections between content area disciplines; that is,

history, economics, political science, sociology and

psychology. Then the essay and rubricaremitted as

part of the Electronic Student Teaching portfolio which is
evaluated by the University S
evaluatoro (a practicing teac
standard analysis rubric which is based on the standards
addressed fathe evidence.

EVIDENCE 3 - ALL PROGRAMS
1.Teaching Module

2.Directions/Requirements for candidates:During the student
teaching experience develop, implement, and evaluate a teaching
module addressing a significant area of the NCSCOS using
researchverified instructional and evaluative strategies. Submit the
module as part of your Electronic Student@leing Portfolio. The
document shall include the following:
a. Rationale for the unit which reflects, standards, and
characteristics o